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EDITORIAL

We are pleased to present Volume 15,
Issue I of PRAVACANA: The Journal
of the Bhiksu University of Sri Lanka,
which continues to serve as a platform
for academic dialogues across various
disciplines. As a refereed journal, we
uphold high standards of peer-reviewed
scholarship, welcoming contributions in
Buddhist studies, Philosophy, History,
archaeology, and beyond.

This issue features a diverse selection of
articles that engage with both traditional
and contemporary issues. In line with
our commitment to interdisciplinary
research, these articles explore new
perspectives and challenge established
views, demonstrating the value of
integrating ancient wisdom with
modern inquiry.

At PRAVACANA, we embrace the
diversity of thoughts and approaches,
providing a space for both established
scholars and emerging researchers.
While the views expressed by authors
are their own and do not necessarily
reflect those of the Bhiksu University of
Sri Lanka, we believe that this diversity
of opinions strengthens academic
discourse.

As we look to the future, our vision is
to continue promoting high-quality
research that bridges gaps between
different fields of study. We invite
scholars worldwide to contribute their
insights, and we thank our reviewers and
editorial board for their tireless efforts
in maintaining the journal’s standard of
excellence.

We hope this issue will inspire
continued inquiry and reflection within
the academic community.

Snr. Prof. Ven. Kanangamuwe Rahula
Editor-in-Chief
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The Efficacy of Role-Play in the Development of Productive
Knowledge of Lexis in TESOL: A Study Based on a University in
Sri Lanka

Abstract

This study examines how role-play
can help university students in Sri
Lanka improve their knowledge of
vocabulary. Students often struggle
with  communication  skills and
vocabulary despite studying English for
many years. This study investigates the
impact of engaging in role-play on the
development of accurate pronunciation
of lexis. It examines whether
pronunciation difficulties contribute to
communication issues during role-play
and explores strategies for addressing
these pronunciation issues. Additionally,
it explores how participants in role-
play resolve misunderstandings in
communication. The data were gathered
through a purposive sampling method
from a group of eight undergraduate
students who enrolled in the selected
university and chose English as their
degree subject during their first year of
study. The participants were instructed
to participate in a role-play, which was
recorded both before and after receiving

Mediyawe Piyarathana’

feedback, along with the semi-structured
interviews. The role-play recordings
were rated by two academics who are
native speakers, and the information
was supported by the data collected
from the semi-structured interviews.
Based on the role-play data rating, it
was determined that all participants
originally fell into the intermediate
and limited groups. The participants
faced difficulties in pronunciation
related to suprasegmental features,
affecting their speech clarity. Despite
improvement, some issues persisted.
Given the participants' shown growth
and favourable outcomes in the role-
play, as well as their positive interview
feedback, it may be concluded that
teachers should allocate more time
to teaching word stress and proper
pronunciation. The results indicate that
role-play may be used to enhance the
productive features of vocabulary as a
successful method of Communicative
Language Teaching (CLT) to assist
English learners.
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Introduction

The ability to communicate intelligibly
is speech fluency. English fluency
is necessary for the students in the
university system in Sri Lanka. Although
Sri Lanka was a British colony, the status
of English changed after independence.
There was a significant impact on
English after the National Language
Policy was introduced (Sri Lankan
constitution, 1978, chapter IV, Article
19) by designating Sinhalese and Tamil
as the national languages of Sri Lanka
while English remained a link language
both locally and internationally. At
present, English is taught to the student
monks of the selected university as a
subject and compulsory English course
using several teaching methods, as the
university monks need to attain speech
fluency in English for the propagation
of Buddhism overseas, fulfilling
the objectives of the University Act
(Sri Lankan Parliament Act No. 26
of 1996). Therefore, improving the
communicative fluency of the university
student monks will be especially useful.
It is observable through the process
of evaluation of speaking ability in
oral tests that the communicative
abilities of the student monks are not
sufficient to meet their needs. It is a
timely venture to engage in research by
applying the Communicative Language
Teaching (CLT) approach to improve
the communicative ability of the
student monks with the development
of lexis. There are various methods and
techniques for developing speaking
fluency such as listening, asking open-
ended questions, role-playing and so
on. Role-playing can be considered an

effective method for developing the
communicative fluency of students
since communication is an essential
part of role-play.

There is a lack of communicative
fluency in English and knowledge
of lexis among the student monks
even after an extended period of
learning English. Although student
monks learned English in primary and
secondary education, their inability to
communicate in English fluently affects
higher studies immensely as the priority
is given to oriental subjects like Pali
and Sanskrit considering the necessity
of monks in the Sri Lankan context.
To address the existing challenges, the
efficacy of role-play in the development
of productive knowledge of lexis will
be explored through the research with a
study based on the selected university to
improve the speaking fluency of student
monks, to use the appropriate form,
meaning and use of lexis as well as to
engage in the propagation of Buddhism
nationally and internationally in
English.

Research Problem

The demand for the propagation of
Buddhism in English in the world
is increasing day by day, as a result,
university student monks are expected
to have the capability to communicate
in English spontaneously with the
appropriate use of form, meaning and
vocabulary to fulfil this requirement.
Out of the student monks, around
one hundred and fifty, enrolled to the
selected university each year only five
to ten student monks are qualified to



learn English as a Subject or in English
medium for their degree because of the
insufficiency of the English knowledge.
Given the necessity of communicative
fluency in English among student monks
of the selected university, this research
will be incredibly significant in finding
solutions to the problem. Similarly,
the research will pave the way for
exploring the possibility of developing
productive knowledge of lexis through
role-play while proposing suitable
actions for improving the productive
knowledge of lexis and students'
efficacy in communication to address
the prevailing problem. According to
the topic of the research, the following
research questions are to be addressed
in this research.

RQ1: How does participation in role-
play develop the pronunciation of lexis?

RQ2A: Does pronunciation contribute
to communication issues during role-

play?

RQ2B: How can these pronunciation
issues be dealt with?

RQ3: How do participants in
role-play resolve issues related to
misunderstandings in communication?

Aim of the Research

This research aims to explore the
efficacy of role-play in the development
of the productive knowledge of lexis
in TESOL through a study based on
a university in Sri Lanka. For this
purpose, it is expected to investigate
how participation in role-play develops
appropriate pronunciation of lexis,

whether pronunciation contributes to
communication issues during role-play,
how to address these pronunciation
issues and how the participants in
role-play resolve the issues related to
misunderstandings in communication.

Importance of the Research

This research makes a beneficial
contribution to the field, as there is
limited research done on role-play in the
Sri Lankan context, particularly with
undergraduate monks. This research will
also be significant for those who enter Sri
Lankan universities as undergraduates
in improving their communicative
fluency in English since this research
aimed at exploring the efficacy of role-
play for the development of productive
lexis based on a university in Sri Lanka.
This study will arouse a new interest not
only among university undergraduates
but also university lecturers, curriculum
designers and even the recent graduates
who plan to pursue careers in teaching
English. The study provides insights
into the efficacy of role-play in the
development of productive knowledge
of lexis in language classrooms.
Therefore, it will encourage syllabus
designers in Sri Lanka and elsewhere
to design English syllabi, including
role-play, an instructional technique.
Textbook writers will equally benefit
from preparing activities with role-play
to enhance communicative fluency in
English. Additionally, this study will be
helpful to the researchers engaging in
research related to language activities
in TESOL.



Literature Review

When engaging in the research on the
efficacy of role-play in the development
of productive knowledge of lexis in
TESOL, the aspects of literature such
as Communicative Language Teaching
(CLT), language learning activities,
lexis, and pronunciation need to be
reviewed, paying attention to the
research questions. In the teaching and
learning process, many activities can be
used to develop communicative fluency
in English. Several studies have been
done on role-playing, but they do not
focus attention on the development
of lexis. So, for the present research,
relevant literature will be reviewed in
this section.

Communicative Language Teaching
(CLY)

Communicative Language Teaching
(CLT) has become an effective
approach to teaching languages. From
the inception of CLT in the 1970s
(Richards, 2008), it has evolved in
several phases. Richards (2008:6) points
out the three phases of its development
as "traditional approaches (up to the
late 1960s), classic communicative
language teaching (1970s to 1990s)
and current communicative language
teaching (late 1990s to the present)".
The main concern of language teaching
in traditional approaches has been given
to the competence of grammar as the
foundation of language proficiency.
The second phase was the development
of the communicative aspect with the
composition of linguistics. The third
stage of CLT is with the principles

to be applied in different ways, for
example, teaching context, nature of
the learner, their aims etc. Richards and
Rodgers (2001) state that group and pair
activities, as well as language games,
and role-plays, can be provided to the
learners for learning a language with
CLT.

InSriLanka, English Language Teaching
(ELT) has not been in a satisfactory state
as it has failed to achieve the required
improvement  in  communication
competence (Dhanapala, 2013). The
emphasis of the Presidential Task
Force, which was formed to examine
and reform education policies, was that
many students were not in a position
to use English to an acceptable degree
even though they had learned ESL for
nearly ten years (National Education
Commission,1997). Wijesinghe (2004)
said that the quality of English teaching
in mainstream education had become
extremely low. De Mel (2020) agrees
and quotes the GCE (O/L) English
language pass rate as 62.36 in 2019
(https://www.doenets.lk) that most
of the students who passed the exam
did not have the necessary skills to
communicate in English to qualify for
the job market.

In Sri Lanka, the CLT approach
was implemented by the Sri Lankan
Government to teach English in the
government school system (National
Institute of Education, 2001). Even

after adopting the CLT approach
and publishing textbooks targeting
communication, Rathnasena et al.

(2013) explained that testing was
done only with reading and writing



skills in the English language exams
set by the Ministry of Education in
Sri Lanka. Neglecting listening and
speaking abilities in the Sri Lankan
exams has also contributed to the lack
of communicative abilities in English.
Another reason for the weakness of
oral ability of Sri Lankan English
learners, as Karunaratne (2009) says,
is the lack of English proficiency of
English teachers to conduct CLT and
their dependency on using their mother
tongue for teaching in the classroom,
which impairs the communication
of the target language. According to
Karunaratne (2009), Perera (2001)
and Wickrema and Colenso (2003),
the main reason for the failure of CLT
in Sri Lanka is that teachers are not
given sufficient training with the CLT
approach or the lack of pedagogical
knowledge. The study by Suntharesan
(2012) shows that the context of CLT
in Sri Lanka not only clashes with the
native aspect of culture with teacher-
dominant classrooms but also other
factors of demotivation like students'
limited vocabulary, listening difficulties
because of classroom environments
with noise and using technology
infrequently in the classroom. The
present research attempts to investigate
the communicative aspect of language
by implementing role-play for the
productive development of lexis with
special attention to pronunciation.

Many activities help learners to
improve speaking fluency. Historically
in language teaching, Ellis (2002) and
Harmer (2002) have presented the eight
types of communicative activities such
as picture games, guessing games,

mimes, sound games, debates, fact-
finding games, role-plays, and jigsaw
games and some of them serve as
language games.

Role-Play in Language Teaching

Role-play activities provide an
opportunity for students to improve
communication in various social
contexts and different roles in society.
Samaranayake (2012), through research
with Thailand university students, found
out that authentic materials and role-
plays are very effective in enhancing the
oral proficiency of students. Crookall
and Oxford (1990) and Littlewood
(1992) emphasized that role-play helps
learners improve oral proficiency as well
as provides the opportunity for students
to improve linguistic behaviour. "The
term, 'role-playing' has been presumably
coined by a Viennese psychiatrist
Jacob L. Moreno, in the 1920s."
(Arjoranta, 2009:3). “Role-playing is an
immersion to an outside consciousness
(“a character”) and interacting with
its surroundings” (Pohjola, 2003:84).
“Role-playing is immediate character
immersion” (Pohjola, 2003:89). “Role-
playing is defined as any act in which an
imaginaryreality isconcurrently created,
added to and observed” (Makela, et al.,
2005:207). In the Sri Lankan context,
role-play has been included in the
Sri Lankan school curriculum by the
National Institute of Education since
2001 to improve the communicative
skills of learners (English Unit, NIE
2001). Role-play is used in this research
to investigate the productive knowledge
of lexis by focusing on pronunciation.



Productive Knowledge of Lexis

In this research, the ability to develop
a productive knowledge of Ilexis
will be examined using role-play.
According to Harmer (1991), knowing
vocabulary means gaining knowledge
of word meaning, use, formation, and
grammar. Accordingly, the meaning
of words with their context and sense
relations should be known while usage
is to know its metaphor and meaning,
collocation, style, and register. Word
formation should be known about parts
of speech, prefixes, and suffixes as well
as spelling and pronunciation. Word
grammar should be known with the type
of nouns (countable uncountable etc.)
verb complementation, phrasal verbs
etc. adjectives and verbs etc.

Concerning the productive and receptive
skills, Nation (1990) analyses that form,
meaning and use should be learned
to know vocabulary. To measure the
productive knowledge of lexis, role-
playing will be utilized in this research.
When the components of vocabulary
knowledge presented by Nation (2001)
are concerned, the productive aspect
of vocabulary knowledge, especially
speaking, will be examined in the present
research. Accordingly, the knowledge
of word pronunciation becomes the first
to examine for knowing vocabulary
properly. Secondly, the written and
spelt forms of words must be known
for the development of vocabulary.
Thirdly, parts of words should be
known for expressing meaning. Next,
the use of correct word form will help
to express meaning properly. Concepts
of words will result in producing

various functions about association and
grammar with necessary limitations
in usage. The productive aspects of
vocabulary knowledge will be examined
in this research with special reference to
role-play and pronunciation.

Pronunciation of Lexis

Lexis and pronunciation become the
key bases of communication processes
of any nature. At the university
level, Bondaruk (2019) confirms the
importance of teaching pronunciation
and lexis by analysing teaching manuals
used at Uman State Pedagogical
University for teaching English
pronunciation and lexis in higher
education settings. Yoshida (2016) states
that communication becomes difficult
to comprehend when students are
unable to use proper lexis appropriately
in their speech. It is possible to state
that teaching pronunciation and lexis is
necessary for expressing ideas with good
pronunciation even in the university
setting. Celce-Murcia, et al. (2010)
and Yoshida (2016) say that teaching
intelligible pronunciation as well as
communication is a necessity since
speaking should be in a suitable way that
listeners should be able to comprehend
without much effort. Speaking fluency
is the delivery of speech naturally,
smoothly, and effortlessly. Similarly,
Pronunciation is the production of
speech sounds in a way that is easily
understandable to most regular speakers
of the language. Regional or national
varieties of English pronunciation are
considered correct to the degree that
they are easily understandable to most
regular speakers of the language.



In the Sri Lankan setting, there has been
some research regarding pronunciation.
Shackle (1987) presents common
phonological matters related to South
Asian languages in Learner English
(in Swan and Smith, 2nd ed. 2001).
Widyalankara (2014) reveals that
there has been negligence in the ESL
classrooms in Sri Lanka. He proves
that pronunciation teaching has been
done contingently at schools in Sri
Lanka during the last decade which has
resulted in many undergraduates finding
loud reading difficult or problematic
even after learning English at schools
for thirteen years. After a thorough
analysis of Sri Lankan School English
textbooks from grade one to eleven,
Premarathne and Gamage (2011)
reveal that the awareness of phonetics
was introduced in grade nine when
students were fourteen years of age,
giving a secondary place for teaching
pronunciation. Wijetunga (2008) points
out that a reason for understanding
pronunciation to be challenging in the
Sri Lankan context is the insufficiency
of prominence regarding pronunciation
instruction.

Research Methodology

This section gives information about the
research methodology which provides
the research context, sampling, research
design, data collection procedure and
the approach to analysis.

Research Context and Participants

The research was conducted based on
one of the universities in Sri Lanka
which is governed by the Ministry of
Higher Education and all the circulars

7

issued by the University Grants
Commission affect the academic and
administrative work of the university.
The official language of Sri Lanka
is Sinhalese or Sinhala, and English
is taught as a degree subject and
compulsory subject to all the students
of the selected university.

The participants of this study consisted
of ten student monks who follow
English as a Degree Subject in the
first year at the selected university. All
participants are Sri Lankans except for
one student, who is from Bangladesh
and became a monk in Sri Lanka in
2006. He has studied in the education
system of Sri Lanka for monks known
as Pirivena. He has done his primary
education in the native language of Sri
Lanka. Six participants of the study are
at the age of twenty-three while four
students are at the age of twenty-two.
They have the same level of English. In
the Pirivena system, great emphasis is
paid to the oriental languages Sinhala,
Pali and Sanskrit. English is taught to
all the students in the primary education
of Sri Lanka. So, the participants can
learn English as a subject for five years
in the Pirivena system in their primary
education. Due to the pandemic, data
collection from participants was done
online. The permission from the Head
of the Department of Languages of the
relevant University was obtained via
an email to get the relevant number of
participants. Accordingly, the details of
the participants were sent by a Senior
Instructor in English at the relevant
University to facilitate the research. The
approved written consent form was sent
to each participant and a Zoom meeting



was held to explain the consent form,
research, its aim, procedure and all the
necessary details before participants
made their decision to participate in the
research.

Research Design

The objective of this study is to explore
the efficacy of role-play to develop the
productive knowledge of lexis with
special attention to pronunciation.
The correct pronunciation of lexis, the
issues about pronunciation, ways of
solving those issues and the effect of
role-play participation are examined in
this research.

The methodological approach adopted
in this research is the Mixed Method.
When the objective of the study is
considered, the Mixed Research Method
is suitable as the research involves the
practical interest (Cohen, et al., 2018)
and it attempts to understand, clarify
and interpret speaking in a role play
(Habermas, 1974). The qualitative
research method applied is via the
analysis of the interviews, extracts of
which will be used to support data from
the questionnaire and issues emerging
from the analysis of recordings. Two
native speakers of English will rate the
pronunciation within the role-play.

Data Collection Procedure
Role-Play

Role-play was used to investigate the
productive aspect of language use,
especially speaking. Initially, a sample
role-play, which was done with the
participation of five pairs of students,

was recorded to investigate issues
with a specific focus on pronunciation
issues with role-play participants. The
participants were recorded as they
engaged in the role-play. The role-
play recording was done without any
input from the researcher in the form
of a pre-test. The students engaged in
the role-play in pairs, and they were
recorded through Zoom according to
the convenience of the participants. The
recordings were thenreviewed toidentify
key pronunciation issues, particularly
those affecting intelligibility. Two native
speakers listened to the recordings and
evaluated them with a criterion provided
to them. The six criteria were designed
to measure the productive aspects of
language, especially speaking with a
focus on segmental and suprasegmental
features.

Next, the participants were provided
with the necessary explanations to
educate them on pronunciation issues
and the areas in which they needed
improvement. Using the evaluation
and rating of the first recording, input
was provided to the participants.
The input focussed on the identified
pronunciation  issues  concerning
segmental and suprasegmental features.
Then, the participants were given a
real-life scenario as a role-play where
they used the input, they received to
demonstrate their ability to advise
with the appropriate usage of lexis and
its pronunciation. At this stage, the
participants acted independently. When
presented with a situation in the role-
play, they provided advice using the
input they received.



Finally, the role-play scenarios were
recorded, rated, and transcribed. In this
process,role-play wasusedtoidentify the
pronunciation issues and the necessary
input on the identified pronunciation
issues of lexis was provided to improve
the overall intelligibility and reduce the
breakdown of communication between
interlocutors.

Semi-structured Interview

Qualitative data regarding the role-
play participation experiences, English
learning and educational backgrounds
were collected through a semi-structured
interview. An interview provides
the opportunity for interviewers and
interviewees to negotiate their ideas
about the world as well as to convey
their views about specific situations.
"An interview is a flexible tool for
data  collection, enabling multi-
sensory channels to be used: verbal,
non-verbal, seen, spoken, heard, and
indeed with online interviews, written."
(Cohen et al., 2018:506) One of the
qualitative data collection strategies
1S the semi-structured interview,
which involves predetermined but
open-ended questions, allowing in-
depth discussions. In this search, the
researcher chose a semi-structured
interview since the open-ended nature
of questions provides the opportunity
for the interviewer and interviewee to
discuss the topic with more details to
uncover the necessary facts. Another
reason for adopting a semi-structured
interview is if there is difficulty for
the interviewee to answer a question,
the interviewer can provide cues to
persuade the interviewee to contemplate

the question further. The researcher did
not select structured questions as they
would not have more control over the
topic of the interview. The interview
questions of the present research were
designed to obtain details about the
participants' educational backgrounds,

English learning experiences, and
role-play activities. Therefore, the
interview of the present research

aimed to investigate the contributing
factors to the pronunciation of lexis
and participation in role-play as the
interview was conducted after the pre-
test. It was also to understand the issues
the participants experienced when
engaging in role-play and to find out if
they received pronunciation input when
they were learning lexis through role-

play.
Data Analysis

Role-play recording at the start and after
the teaching as well as semi-structured
interview data provide a considerable
amount of data, and the procedure of
data analysis will be explained in the
following section.

Role-play Recording Data

To analyse the role-play scenarios, the
recordings were to be analysed to
compare the identified pronunciation
issues in the pre-input recordings with
those identified in the post-input
recordings. Certain criteria were used to
evaluate  speaking efficacy and
pronunciation, and the pronunciation
was rated by two native speakers of
English. In this research, two English
Native speakers recorded the role-play
to facilitate the participants and rating



the

performance of lexis about

pronunciation and speaking skills. Five
recordings of the participants in pairs
were to be rated according to the criteria

given below.

Criteria for Rating the Role-play Recording

Native-like

All vowels and consonants are produced in a manner that is easily
understood by regular speakers of the language

The speaker uses assimilation and deletions appropriate to
continuous speech.

Stress is placed correctly in all words and sentence-level stress is
fully appropriate.

Advanced

Vowels and consonants are pronounced clearly and unambiguously.

A few minor consonant, vowel or stress distortions do not affect
intelligibility.

All words are easily understandable.
A few consonants or consonant sequences may be distorted.

Stress is placed correctly on all common words, and sentence-level
stress is reasonable.

Good

Most vowels and consonants are pronounced correctly.
Some consistent errors might make a few words unclear.

A few consonants in certain contexts may be regularly distorted,
omitted or mispronounced.

Stress-dependent vowel reduction may occur in a few words.

Intermediate

Some consonants and vowels are consistently mispronounced in a
non-native-like manner.

At least 2/3 of speech is intelligible, but listeners might need to
adjust to the accent.

Some consonants are regularly omitted, and consonant sequences
may be simplified.

Stress may be placed incorrectly on some words or be unclear.
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Many consonants and vowels are mispronounced, resulting in a

Listeners may have difficulty understanding about 1/3 of the words.

Many consonants may be distorted or omitted. Consonant sequences

Stress is placed in a non-English manner; unstressed words may be
reduced or omitted, and a few syllables added or missed.

Pronunciation seems completely characteristic of another language.

Many consonants and vowels are mispronounced, disordered, or

Listeners may find more than 2 of the speech unintelligible.

» Stressed and unstressed syllables are realized in a non-English

strong intrusive foreign accent.
=
o]
£ .
— may be non-English.
5 omitted.
Q
=]
o= °
&
A
manner.

» Several words may have the wrong number of syllables.

Semi-structured Interview Data

The data from the interviews before
and after the input recordings will be
transcribed and analysed to discover
contributing factors regarding
pronunciation experienced by the
participants. The interview data will
also be helpful to understand how the
participants felt about their performance
before and after the input. The data
will also enable us to find whether
the input was useful or not for the
participants. The interview data will
facilitate the rating of their performance
as well as the contributing factors of
their pronunciation of lexis and their
participation in role-playing language
games.

Presentation of Data and Discussion

This section presents the results
obtained through the role-play and
semi-structured interviews. Initially,
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the background information of the
participants will be presented and
then data will be presented according
to the research questions followed
by discussion. Although the initial
interview was done with all the
participants, only four role-plays before
and after the input could be obtained
due to technical issues related to online
connectivity and the withdrawal of a
student who has changed his degree
subject. Accordingly, only eight post-
interview data could be obtained for
the analysis and discussion. To obtain
a clear structure of the presentation of
data, this section deals with the findings
according to the research questions
followed by the supporting data in the
discussion.

Background Details of  the

Participants

The participants of the data collection
consisted of ten undergraduate student



monks from a Sri Lankan university. Six
of them are at the age of twenty-three
and the other four are twenty-two years
old. According to the data gathered,
one of them is from Bangladesh and
he has lived in Sri Lanka since 2006.
After becoming a monk, he continued
his studies in a Pirivena which is an
educational institute for Buddhist monks
in Sri Lanka. All the other participants
are Sri Lankans or Sinhalese. When
the educational background of the
participants is analysed, five of them

Details of the Participants

have completed their Ordinary Level
and Advanced Level examinations and
qualified for university entrance. Others
have faced their Primary Pirivena Final
examination and Advanced Level
examination to qualify the university
entrance. Those who study for the
Ordinary Level examination learn
English as a subject for eight years and
in Pirivena only for five years. Six of
the participants have followed English
courses apart from the regular study.

No. Group Name Age Nationality
1 1 Student A (SA) 22 Sri Lankan
2 Student B (SB) 22 Sri Lankan
3 2 Student C (SC) 23 Sri Lankan
4 Student D (SD) 22 Sri Lankan
5 3 Student E (SE) 23 Bangladesh
6 Student F (SF) 23 Sri Lankan
7 4 Student G (SG) 23 Sri Lankan
8 Student H (SH) 23 Sri Lankan
9 5 Student I (SI) 23 Sri Lankan
10 Student J (SJ) 22 Sri Lankan

RQ1: How does participation in role-
play develop the pronunciation of
lexis?

A given role-play scenario with four
pairs of groups was recorded before
and after the input. The recordings were
rated by two native speakers with the
given criteria and the analysed data are

available for the observation. Similarly,
the interview data before and after the
input are also available to support the
role-play data analysis for identifying
the development of the pronunciation
of lexis.

With the rating of the initial role-
play recording, it was stated that all
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the students fell into the category of
intermediate and limited. Student C fell
into the intermediate and good category.
With the rating of the recording, the
pronunciation issues were identified.
All the students have the same type
of pronunciation issues. It has been
identified that all the participants have
problems with the stress of words as
well as sentences. The participants
have issues with intonation as well.
When they ask a question, they do not
use a rising intonation. They overuse
falling intonation. It creates difficulty
for the other person to know whether
he has finished speaking and it is the
other person’s opportunity to speak.
The raters have identified pronunciation
issues with /w/ and /v/ and between /th/
and /t/. There is also a lack of elision
and assimilation during role-play.
Linking of words or intrusion cannot be
observed with the role-play participants
in most of the instances. The overall
comment of the raters was that most of
the pronunciation issues of role-players
were suprasegmental ones and they
caused their speech to be unintelligible.

Through the rating of role-play, it
is possible to find out that there are
many pronunciation issues among
the undergraduates selected for the
research, although some of them
have learned English for eight years
in the school system and others five
years in the Pirivena system. This
demonstrates ~ Wijesinghe’s  (2004)
opinion that the quality of English
teaching in mainstream education is
low significantly. This also provides
evidence for De Mel’s (2020) point that
those who pass GCE (O/L) do not have
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the necessary skills to communicate in
English.

The interview data suggests that
role-play participation improves the
pronunciation of lexis.

Student ‘A’ says that they must
respond to the speaker in role-play. So,
understanding the other and responding
should be done appropriately. He thinks
role-play is useful to improve their
English as it creates the opportunity to
speak.

We have to speak even at that
moment to continue speech with
the other. It helps us as we don't
have many other opportunities to
speak in English. (SA interview)

Student ‘C’ also confirms that they can
learn suitable pronunciation through
role-play with proper instruction.

When we role-play, we have to
use the suitable words and the
pronunciation. Otherwise, the other
person cannot respond well. So,
role-play helps us to improve our
English. We learned various ways
of advising in English through
this practice. I can say that we
can get the speaking practice for
our conversation in a suitable way
through role-play. (SC)

RQ2A: Does pronunciation
contribute to communication issues
during role-play?

Four role-play recordings provide
evidence about the communication



issues that take place during role-
play. Accordingly, the speaking flow
breaks down due to the lack of proper
intonation. It was obvious through role-
play recording that they did not use
the rising and falling intonation in the
proper ways. This can be recognised as
one of the issues when they engage in
role-play. Since they do not use a rising
intonation when they ask a question,
the other person will find it difficult
to respond at the proper time. Since
the participants overuse the falling
intonation, all sentences they make
sound the same way and the listener
cannot recognise the question and

where to respond appropriately.

Another pronunciation issue that was
recognised through role-play is that
there is a significant lack of liking words
sometimes known as intrusion. Since
the participants do not insert sounds to
make it easier to change from one sound
to another, it creates a communication
issue. If they join words properly or
pronounce sounds like /w/, /j/ and /r/
accurately, their pronunciation shows
some fluency in the usage and the proper
flow will be with them when they speak
without hindering communication.

Linking Words/ Intrusions in the Role Play

good+afternoon for+an

get+a severe painkillers+at
in+a good frame+of
successtof+our with+our
get+a alright+after
aware+about+it have+a
your+English it+is+a
brilliant+idea meet+again

The lack of using contractions properly
was another pronunciation matter that
contributed to the pronunciation issue
when the participants engaged in role-
play. The participants tend to use the
full form instead of contracted forms
which creates communication issues as
it affects the flow of speech as well as
the fluency of speech is hindered. Apart
from that, when it is not contracted, extra
emphasis is placed on the expression.

for+about half+an hour

lifet+as for+it

need+of English+at
follow+another one+of
walking+on first+aid
novels+and relevant+audio
good+idea search+in

The following contractions were

noticeable with most of the participants
of the role-play.
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Contractions in the Role Play

how are = how're

it is=it's

father is= father's

he will = he'll

you'd better = you had better

Some of the participants found it
difficult to pronounce three-syllable
words like ‘painkillers,” ‘monotonous’
and ‘exercise’. Improper pronunciation
of words lacking necessary stress
in the proper syllable also creates
communication issues during role-play.

When the communication issues that
arose during role-play are concerned,
most of them are suprasegmental. Lack
of suprasegmental features during
role-play causes their speech to be
unintelligible. These pronunciation
issues prove the fact raised by
Widyalankara (2014) that even after
learning English as a subject for
thirteen years, many undergraduates
face difficulties even with loud reading.
He also points out that a contingent
way of teaching pronunciation has
been undertaken in the past decade at
schools. These pronunciation issues
provide evidence to the view presented
by Premarathne and Gamage (2011)
that teaching pronunciation has been
given a secondary place in the English
textbooks of Sri Lanka.

When the participants were questioned
about the way they improved their
English pronunciation, their responses
provided some evidence that they had
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I have =I’ve
it will=it'll
it would= it'd

what are = what're

what is = what's
that is = that's
how is = how's

ITam=1"m

not received proper guidance as well
as the negligence of teaching English
pronunciation. Six of the participants
said that they used textbooks, mobile or
computer applications to improve their
pronunciation as they had not received
the proper guidance to improve their
pronunciation.

I learned by using text-to-speech.
(SA)

I followed the pronunciation of my
teachers, and read aloud on Google.
(SB)

English dictionary,
Translator. (SE)

Google

Ilearned about English pronunciation
only by looking at spelling. (SG)

With textbooks (SI)
I used the textbooks only. (SJ)

Four of the participants have used the
guidance of teachers or electronic media
to improve their pronunciation.

By speaking with teachers and
students. (SC)

I improved my pronunciation
through exercises with the teacher



in my class. I practised English
recitation when I was practising for
the English Day programme in the
school. (SD)

I haven't been to classes. I have
watched many movies and listened
to songs. (SF)

I improved my pronunciation by
watching YouTube videos etc. (SH)

From this evidence, it is possible to
strengthen the point made by Wijetunge
(2004) regarding the lack of prominence
given to pronunciation instruction in Sri
Lankan English teaching. As a result, the
pronunciation of undergraduates has yet
to improve to the level of intelligibility.

When the participants were questioned
about their difficulties in learning
English  pronunciation, some of
the responses provided evidence
regarding their pronunciation issues.
All the participants said that they have
pronunciation difficulties except student
F and he said that he does not have any
idea about it. Since their responses
provide evidence of the pronunciation
issues identified during the role-play, it
is possible to investigate them.

Some words are difficult to
pronounce. I read two to three times
to be familiar with the pronunciation.
(SA)

Some words are permanently
causing some trouble to pronounce
properly. (SB)

There is no particular difficulty, but
I find the difficulty to pronounce
some longer words. (SD)

[ think T should read more and
improve my pronunciation. If I
speak, I will be able to improve my
English pronunciation and lack of
vocabulary. (SG)

I cannot read properly long
sentences; some words are difficult
to pronounce. (SH)

It seems that they don’t follow proper
ways of improving their vocabulary
and the lack of proper instruction
regarding pronunciation is also evident
as Wijetunge (2008) pointed out.
Interview data provides evidence that
they have difficulty pronouncing longer
words or words with three syllables etc.

Some words are difficult for me to
pronounce. (SE)

There are many difficult words for
me to pronounce. (SC)

Problems with pronouncing words
properly. (SI)

Some words are difficult to
pronounce. (SJ)
It was obvious that when the

participants of role-play had difficulty
in pronunciation their communication
became unintelligible. There was a
breakdown in the communication as
well as the flow of speech.

RQ2B: How can those pronunciation
issues be dealt with?

Regarding the pronunciation issues
that were identified during the role-
play, it was possible to provide input
by arranging several practice sessions
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with the participants although there
were connectivity problems for some
participants. It was possible to share the
input recordings with them and manage
the work. Initially, after the recording
of the sample role-play, participants
were provided with the recording of the
role-play which was recorded with the
participation of two native speakers.
Then, the necessary instructions were
provided to the participants regarding
identified pronunciation issues during
role-play together with suprasegmental
features. Linking words or intrusion,
assimilation, elision, intonation,
syllables, word and sentence stress
and so on were included in the input
depending on the necessity to deal with
the pronunciation issues.

Having identified the issues with
the participants of the role-play, the
necessary input was provided to them
to improve their pronunciation. It was
clear through the explanation also that
participants were not aware of linking
words, intonation, assimilation etc as
they raised questions about them. When
the recording of the input is observed
it becomes clear that they constantly
raised questions and made them very
clear to them and understood. This
also provides evidence of the lack of
pronunciation instruction in Sri Lankan
English language teaching raised by
Wijetunge (2004).

RQ3: How do participants in role-
play resolve any issues related to
misunderstandingin communication?

The application of role-play allowed
for the identification of pronunciation
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issues that led to misunderstandings
in communication through the initial
recording of the role-play. From the
recognised pronunciation issues, word
and sentence stress, intonation, linking
words, contractions, syllables, elision,
assimilation etc. were explained to the
participants and the necessary input
was provided to them. The recorded
role-play by two native speakers
was provided to the participants for
their practice. Based on the rating of
role-play and the interview data, it is
possible to see how the participant in
role-play resolved the issues about their
communication issues.

The recordings of four role-plays before
and after the input were provided to
the native speakers so that they could
rate the pronunciation of the role-play
participants. Accordingly, with the
rating of the recording, it was possible
to identify that role-play participants
had pronunciation issues mostly related
to suprasegmental ones which led their
speech to being unintelligible. Their
issues regarding sentence and word
stress, intonation, issues with /w/ and /v/,
and between /th/ and t/, lack of elision
and assimilation etc., were explained
well by arranging several teaching
sessions. Around half of the participants
joined the teaching sessions and others
could not join the session due to internet
connectivity issues. They were provided
with the recording of the input.

The rating provided regarding the role-
play group two with students C and D
was positive. With the initial recording,
the rating of group two was Intermediate
and limited. With the final recording,



it has reached the intermediate range
showing some improvement with
the role-play participants. The rating
comment is provided below.

“There is an improvement in the
recording of the students. Students
C and D have improved and there are
fewer places where their speech is
unintelligible. The longer they speak,
the more pronunciation mistakes creep
in. There still remain issues with /w/
and /v/ and between the /e/ and /i/, word
stress, and contractions. Generally,
the introduction of a new sentence is
clearer. I would rate them as more in
the Intermediate range than spanning
ranges.”

When it was questioned whether the
participants had ever taken part in role-
play, the response was that six out of ten
had done the role-play before. Three of
them have taken part in role-play in the
usual classroom setting and the other
three have joined role-play in their extra
English classes.

Yes, at Pirivena, I took part in role-
play.” (SA)

I have taken part in many role-plays
in the course book 'Chat Book'. (SB)

I have participated in role-play
language during my English course.
(SD)

I have acted in role-play in the class
and the morning assembly. (SE)

Yes, I have joined in a dialogue with
the teacher and student. (SH)

Yes, in my English course. (SI)

This interview data also provides
some evidence regarding the view
of Rathnasena, et al. (2013) about
the CLT approach and publishing
textbooks targeting communication
in Sri Lankan settings. It is possible
to see that less attention has been
given to communication in composing
the English textbooks of Sri Lankan
primary education.

When the participants were questioned
about their experience as role-players,
most of their responses were that role-
play allows them to use language as they
do not get opportunities to communicate
in English in other situations in the Sri
Lankan context.

I think we have to speak even at that
moment to continue speech with the
other. It helps us as we don't have
many other opportunities to speak in
English. (SA)

Actually, although I acted in them, I
understand that there are mistakes,
but role play is useful. (SB)

We get the experience of
practising dialogues for day-to-day
conversations. (SC)

I have to respond to the other
members, and it is helpful. The
naturality of speaking develops in
role play. (SD)

I think it helps us to improve our
English as we have to talk about the
given situation. (SH)

I think we can improve our abilities
as [ have to respond to the other. (SI)
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These expressions of participants
provide evidence to the research
findings of Samaranayake (2012) that
role-plays are effective in enhancing the
oral proficiency of students.

All the students found role-play
helpful for them to improve their
English pronunciation even though
they had some obstacles due to the
prevailing situation of the world. Their
expressions also suggest that role-play
is helpful to improve speaking fluency
as Samaranayake (2012 presents.

They are useful for improving our
English knowledge. (SB)

I think they are definitely important
for improving our knowledge and
speaking. (SC)

Role-play is important and improves
our pronunciation, words, and to
improve speaking. (SD)

I hope we can remember them for
learning English, and they help us
learn words and sentence structures.
(SF)

When the included language function
with vocabulary through role-play was
concerned, only student C was aware
of advising in English. He has been
using imperatives to give advice. All
the participants improved the different
ways of advising in English while
improving their pronunciation related
to suprasegmental features as depicted
in the discussion.
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Conclusion

This section outlines the major findings
and presents some possible pedagogical
implications regarding the study of
role-play for the productive knowledge
of lexis in TESOL.

Major Findings

RQ1: How does participation in role-
play develop the pronunciation of
lexis?

One of the key findings is that role-
play was efficient in developing the
pronunciation of lexis, as evidenced
by the improved performances of
the participants. It was possible to
observe this through the rating of
role-play recordings by two native
speakers. Accordingly, participants of
role-play can improve some of their
suprasegmental features through the
practice of role-play. To find answers
to this research question, analysed
role-play recording provides evidence
about their improvement. As a result
of the input, they could overcome their
pronunciation barriers and improve
themselves showing the usefulness of
role-play for their improvement. This
finding approves what Wijesinghe
(2004) presented about the quality
of English teaching in mainstream
education. This finding also accepts
what De Mel (2020) revealed regarding
the communication skills of Sri Lankan
English learners. Even though the
participants passed their exams, they
did not improve their productive skills
in the language including intelligible
communication.



RQ2A: Does pronunciation
contribute to communication issues
during role-play?

Another finding of this research is
that pronunciation contributes to some
communication issues during role-play.
Participants experienced difficulties due
to overuse of falling intonation, which
disrupted their ability to decide when
to respond, leading to a breakdown in
the communication flow. It caused some
breakdown of the communication flow.
Another commutation issue was that
participants did not link words, or they
did not use intrusion, assimilation etc.
which facilitated the speakers to create
the smooth flow of speech. Participants
were not aware of using contractions
in the role-play which created another
issue placing unnecessary emphasis
on their expressions, and the inability
to pronounce longer words or three-
syllable words created another issue
with the role-play participants. The
findings through this research question
provide evidence of what Widyalankara
(2014) revealed about the nature of
undergraduates even though they
studied English for an extended period
in schools and Pirivenas. This finding
also proves Premarathne’s 2011) idea
about the composition of English with
a secondary place for teaching English
pronunciation.

RQ2B: How can those pronunciation
issues be dealt with?

Another finding of this research
through this research question was
that proper instruction helps to deal
with those pronunciation issues with

role-play participants. Providing the
recording of role-play recorded by two
native speakers and the explanations
about the key suprasegmental features
like intrusion, assimilation, elision,
intonation, syllables, and word stress
helped deal with the pronunciation
issues. Through the input, many
examples of contractions, and rising
and falling intonations in questions and
other sentences were familiarised to the
participants. The participants. There are
positive signs that pronunciation input
when teaching lexis can improve their
intelligibility when communicating
as Wijetunga (2004) suggests on
pronunciation instruction in Sri Lankan
English language teaching.

RQ3: How do participants in role-
play resolve any issues related to
misunderstandingin communication?

The findings of this research include
the resolution of issues related to
misunderstanding in communication
during role-play. The participant could
recognise the pronunciation issues that
might arise when there is a lack of
using suprasegmental features in their
speech through their role-play, provided
role-play recording of the two native
speakers and the input. This suggests
that communication should be given
priority in composing textbooks in a
Sri Lankan setting as Rathnasena, et al.
(2013) point out. These findings support
Samaranayake’s (2012) finding that
role-plays are effective in enhancing the
oral proficiency of students.

Pedagogical Implications

The research on role-play for the
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development of the productive
knowledge of lexis has greatly
contributed to the understanding of
participants’  pronunciation  issues
during role-play and how those issues
can be dealt with fruitfully. Accordingly,
the significant low condition of English
teaching in Schools and Pirivenas in Sri
Lanka should be taken into consideration
and the necessary measures should
be taken to uplift the situation. The
prevailing situation at present in the
School and Pirivena education system
is demonstrated through the findings of
this research. Since the improvement
with the participants could be observed
in this research, it implies that greater
emphasis on pronunciation when
teaching lexis can improve students’
use of lexis. Role-play, as demonstrated
in this study, can also be applied to
improve the productive knowledge of
lexis with learners of EFL classrooms
and as a useful tool for communication.
The pedagogic implementation 1is
that teachers should be encouraged to
include more time for pronunciation
input.

Limitations and Delimitations

As the prevailing situation of the
world affected carrying out large-scale
research, this research was limited only
to ten participants from a Sri Lankan
university and even from among them,
only four role-play recordings could be
obtained with eight students as one pair
withdrew due to a subject change of
one student. Since the participation in
this research was limited to the students
studying English as a subject or English
medium, it is not possible to generalise
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the findings and limited to a Sri
Lankan setting. Since the poor internet
connection was experienced, there were
difficulties in engaging in the research
activities. However, the researcher
managed to obtain role-play recordings,
analyse their pronunciation, provide
input, and then ask them to engage in
role-play and compare the issues to find
out if there was an improvement in their
overall pronunciation. Even during the
input, several students dropped out
due to poor internet connection and the
recording was provided to them. Due
to this reason, the first interview was
conducted as a structured interview
and decided to conduct the final semi-
structured interview in shortto overcome
the difficulties with the participants.

In conclusion, it is possible to state
that the research was conducted
with role-play to find their efficacy
for the productive development of
lexis with the data collection of the
selected participants from a Sri Lankan
University and the findings of the
present research suggest that role-
play participants face pronunciation
issues related to productive aspects of
lexis during role-play and they should
be resolved for having an intelligible
communication. There is the capability
of concluding that a special focus should
be given to pronunciation input for
teaching lexis as it improves learners’
intelligibility = in  communication.
Through the research, it is possible to
provide the pedagogical implication that
when teaching lexis more focus should
be given to pronunciation to improve
the students’ use of lexis. This research
will be remarkable for those who wish



to explore the use of role-play for the
development of productive knowledge
of lexis.
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Introduction

Cancer is a widespread global health
issue and one of the leading causes
of death of humans. It is a chronic
disease with multiple causes, including
genetic factors, lifestyle choices such
as tobacco use, certain infections, and
environmental exposures to chemicals
and radiation. According to the World
Health Organization (WHO), cancer
was the second leading cause of death
globally in 2018, with 18.1 million new
cases and 9.6 million deaths, accounting
for 1 in 6 deaths worldwide. The WHO
also projected that the number of new
cancer cases in low-income countries
would increase by more than 80%
between 2018 and 2030, a rate double
that expected in high-income countries
(40%) (WHO, 2018). The WHO's
2022 report highlighted nearly 10
million cancer-related deaths in 2020,
confirming cancer as a leading cause
of death globally. The most commonly
diagnosed cancers are breast, lung,
colon, rectum, and prostate. It is
estimated that the number of new cancer
cases will increase from 19.3 million in
2020 to 30.2 million by 2040 (GCO,
2022).

The increase in new cancer cases
highlights the growing need for
palliative care, cancer-related
psychological support, counselling, and
psychotherapy. Cancer patients often
experience a range of psychological
issues, from mild distress to severe
psychiatric problems. Research has
identified common  psychological
morbidities in cancer patients, such
as depression, anxiety, distress, and

perceived stress (Brénstrom et al.,
2010). Studies also show a high risk
of developing psychological disorders
among terminally ill patients, including
those with cancer. Moreover, numerous
studies have revealed the detrimental
impact of psychological distress on the
lives of cancer patients (NCCN, 2020;
Zabora et al., 2001; Herschbach et al.,
2008; Weeratunga et al., 2016).

Distress is a common psychological
problem faced by cancer patients,
defined as "a multi-determined,
unpleasant emotional experience of a
mental, physical, social, and/or spiritual
nature that makes it harder to cope
effectively with cancer." Distress exists
on a continuum, ranging from normal
feelings of sadness and fear to more
severe issues that can become disabling,
such as depression, anxiety, panic,
social 1isolation, and spiritual crises.
Higher levels of distress can negatively
impact a person’s self-care, social
life, mood, and faith (NCCN, 2020;
Carlson & Bultz, 2003). In extreme
cases, cancer patients may attempt or
commit suicide due to unbearable pain
and psychological distress (NCCN,
2020; Fine, 2001; Rosenfeld et al.,
2004). Furthermore, research shows
that cancer can diminish nearly every
aspect of a person’s life—physically,
mentally, emotionally, socially, and
spiritually (Lin & Bauer-Wu, 2003;
Fialka-Moser et al., 2003). Akechi and
colleagues have shown that, as a life-
threatening illness, cancer significantly
impacts patients' emotional well-being,
increasing suicidal thoughts and making
it a significant public health concern in
clinical oncology (Akechi et al., 1999).
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Research has shown that cancer
patients are at high risk for developing
psychological disorders due to cancer-
related  psychological  imbalances
(Grassi et al., 1993; Akechi et al., 1999;
Wang et al., 2020). A study by Akechi
and colleagues found that 93% of cancer
patients with suicidal risks or suicide
attempts had a psychiatric diagnosis,
with mood disorders and delirium
being the most commonly identified
conditions. Additionally, adjustment
disorders with mixed disturbances
of emotions and conduct were also
observed (Akechi et al., 1999).

During the COVID-19 pandemic, a
study by Wang and colleagues in 2020,
involving 6,213 participants, revealed
a high prevalence of mental health
problems among cancer patients, as
well as significant gaps in mental health
services during that period. The study
found that 23.4% of participants had
depression, 17.7% had anxiety, 9.3%
had Post-Traumatic Stress Disorder
(PTSD), and 13.5% exhibited hostility.
The research further identified several
risk factors for developing psychological
disorders related to cancer, including
a history of mental illness, excessive
alcohol consumption, and frequent worry
about cancer management (Wang et al.,
2020).These findings underscore the
high vulnerability of cancer patients to
mood and anxiety-based psychological
disorders. As a result, counselling and
supportive psychological interventions
are essential for reducing psychological
distress, helping patients adjust to their
circumstances, and maintaining their
psychosocial well-being (Teo et al.,
2019; Grassi et al., 2017).
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Literature review and gaps

Various counselling and
psychotherapeutic  approaches have
been developed globally, particularly
within the framework of modern
Western psychological theories such
as psychoanalytic, gestalt, behavioral,
existential, cognitive, and humanistic
approaches. Counselling and
psychotherapy are provided in both
individual and group settings (Jones,
2001; Kottler, 2004). Among these
therapeutic  approaches, Cognitive
Behavioral Therapy (CBT) and Rational
Emotive Behavior Therapy (REBT)
are widely used in clinical settings to
treat stress-related and mood-related
psychological disorders. However,
religiously and spiritually integrated
psychotherapeutic  orientations  are
gaining  increasing popularity in
the treatment of a wide range of
psychological problems.

Terminally ill patients, such as those
with cancer, typically have a range
of psychological needs, including
emotional, cognitive, behavioral, and
spiritual needs (Carlson & Bultz,
2003; Ernstmann et al., 2009). To
address these needs comprehensively,
strong counselling support services
and psychological care are essential.

Traditional counselling services
based on Western psychological
theories  generally help manage

mood and distress, and promote
mental and emotional balance. For
example, cognitive therapies focus on
transforming negative thoughts into
positive ones and introducing healthier
thinking patterns. However, Western



psychotherapeutic approaches often
give limited attention to the spiritual
needs of cancer patients, which are
crucial for terminally ill individuals.

Additionally, while cognitive-
behavioral approaches highlight the
importance of changing negative
cognitions into positive ones, they often
lack comprehensive guidance on how
counsellors can help patients develop a
new, positive, and healthier philosophy
of thought and attitudes. To address
these gaps and meet the diverse needs
of cancer patients, there is a growing
emphasis on integrating religious and/
or spiritual elements into psychological
care and counselling services.

Objectives
The objectives of this study are:

* to identify the historical and
cultural value of Buddhist
teaching based counselling and
psychotherapy.

* to discuss the significance of
integrating religion and spirituality
in regular psychological
interventions for cancer patients.

* to explore the special features
of Buddhist teaching based
counselling and Dharma Therapy
of Sik Hin Hung in 2010.

* to examine the applicability
of Buddhist teaching based
counselling interventions on
resolving psychological problems

in cancer patients.

Method

This study 1is exploratory research

utilizing qualitative methods. Data
were  collected from  canonical
Buddhist literature and secondary

sources, including current research and
publications related to counselling for
cancer patients. The data were analyzed
using the thematic analysis method, and
conclusions were drawn based on the
results and discussion.

Limitations

This study primarily relies on Buddhist
canonical sources and selected previous
research and publications.

Results and Discussion

This study collected data to investigate
the significance of Buddhist teaching-
based counselling, specifically focusing
on Dharma Therapy proposed by Sik Hin
Hung. The analysis of the data revealed
three major themes: 1) Religion and
spirituality in integrated counselling
and psychotherapy, 2) Integration of
Buddhist teachings in counselling, and
3) Cultural values. Several subthemes
were identified within these major
themes.

Theme 1: Religion and spirituality
integrated counselling and
psychotherapy

researchers
the  importance  of  integrating
religion/spirituality and various
types of meditation practices into
psychotherapeutic interventions, noting
generally positive associations between
mental health and religion/spirituality

Several highlight
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(Hefti, 2011; Dalmida, 2006; Stanley et
al., 2011; Baetz & Toews, 2009; Shonin
etal., 2015). Over the past few decades,
numerous  religion/spirituality-based
psychotherapies have been developed,
some of which are now positively
implemented in clinical settings.
For instance, Religiously Integrated
Cognitive Behavioral Therapy (RCBT)
is designed to help individuals with
chronic medical illnesses by addressing
thoughts and behaviors in alignment
with their own religious beliefs,

practices, and resources (Pearce et al.,
2015).

Additionally, some  psychological
interventions  incorporate  various
religious concepts to assist individuals
from different religious contexts. For
example, RCBT has been developed
to integrate elements from five major
world religions (Christianity, Judaism,
Islam, Buddhism, and Hinduism),
enhancing its effectiveness for clients
from diverse religious backgrounds
(Pearce et al., 2015).

Theme 2: Integrating Buddhist
teaching in  counselling and
psychotherapy

Buddhist Teaching-Based Counselling
and Psychotherapy (BTBCP),
commonly referred to as Buddhist
Counselling or Buddhist Psychotherapy,
is a widely studied and discussed area
within psychology, counselling, and
psychotherapy. Research in Sri Lanka
and globally highlights significant
interest from scholars and researchers
in BTBCP (Priyadarshana, 2016;
Galmangoda, 2006; Quek, 2007).
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Alongside empirical studies, numerous
books have been written on this
subject. Research and publications on
BTBCP date back to the early twentieth
century and have gained considerable
attention by the second decade of the
twenty-first century. In the early 1900s,
American psychologist William James
predicted, "This [Buddhist Psychology]
is the psychology everybody will be
studying twenty-five years from now"
(Sangharakshita, 1964, p.94). While the
timeframe he suggested has passed, the
ongoing interest in this field over the
past twelve decades underscores the
relevance of his prediction.

Among religion/spirituality-integrated
psychotherapeutic approaches,
therapies based on Buddhist teachings
and practices have been developed and
utilized since the 1980s. For example,
Mindfulness-Based Stress Reduction
(MBSR), created by Jon Kabat-Zinn in
1979 (Kabat-Zinn, 1990), Mindfulness-
Based Cognitive Therapy (MBCT),
developed by Segal and colleagues in
2004, and Dialectical Behavior Therapy
(DBT), introduced by Marsha M.
Linehan in the 1980s (Linehan, 2001),
incorporate Buddhist teachings and
mindfulness meditation. Research has
shown positive psychological outcomes
associated  with  these therapies
(Rouleau et al., 2015; Shennan,
Payne, & Fenlon, 2011; Zhang et al.,
2015). These therapies are based on
various Buddhist traditions, including
Theravada, Mahayana, and Zen (Wu
Yan et al., 2019).



Subordinate theme 2.1: Afflicted in
the body, but un-afflicted in the mind

The application of Buddhist teachings
in counselling and psychotherapeutic
contexts can be traced back to the era of
the Buddha, as evidenced by historical
Buddhist literature  (Priyadarshana,
2023). Several incidents recorded in the
Buddhist texts, such as the Nakulapita
Sutta and Anathapindikovada Sutta
from the Middle Length Sayings-III,
and the Dhananjani Sutta from the
Middle Length Sayings-II, demonstrate
the psychotherapeutic value of Buddhist
Teaching-Based  Counselling  and
Psychotherapy (BTBCP). These texts
provide counselling and guidance for
individuals suffering from illnesses,
near-death experiences, or impending
death. The analysis of these cases
highlights that BTBCP interventions,
combined with insight-oriented
(vipassand) or concentration-oriented
(samatha) meditation, can be highly
effective, particularly for patients with
terminal illnesses like cancer or those
experiencing near-death situations. Such
therapeutic approaches help patients
overcome painful mental states and
cultivate a spiritual oasis, which in turn
enhances their overall psychological
well-being.

Among the cases described in Buddhist
literature, the story of the elderly
Nakulapita stands out. He experienced
prolonged psychological distress in his
lateryears, and the Buddha's intervention
proved highly effective in bringing him
peace for the remainder of his life. The
elderly householder Nakulapita openly
expressed his distress to the Buddha

and sought guidance that would provide
lasting benefit and happiness.

“Lord, I am a feeble old man, aged,
advanced in years, having come to the
last stage of life. I am afflicted in body
and ailing with every moment. And it is
only rarely that I get to see the Blessed
One & the monks who nourish the heart.
May the Blessed One teach me, may the
Blessed One instruct me, for my long-
term benefit and happiness” (Sanyutta-
Nikaya-3, 1925:01).

Nakulapita’s expression of his pain
served as a form of catharsis, potentially
helping him release his emotions. His
case reflects the grief and psychological
distress experienced by many elderly
individuals and those with terminal
illnesses. While some elderly people
may become more introverted and
suppress their sadness, worry, and
distress without sharing, Nakulapita’s
experience illustrates the benefit of
sharing one’s grief with someone who
can offer constructive guidance. The
Buddha provided supportive guidance
to Nakulapita, showcasing a deeply
psychological approach. Initially, the
Buddha acknowledged Nakulapita’s
suffering. by agreeing with his view:
“So it is, householder. So it is. The body
is afflicted, weak, and encumbered”
(Sanyutta-Nikaya-3, 1925, p.1). He
then challenged the irrationality of
Nakulapita’s thinking and presented a
rational approach to overcoming and
transforming these negative thoughts.
This approach involved cognitive
transformation to change his mood.
The Buddha advised him to cultivate
the mindset: “Even though I may be
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afflicted in body, my mind will not
be afflicted” (Sanyutta-Nikaya-3,
1925, p.1). Nakulapita found solace
in the Buddha’s words, and Venerable
Sariputta Maha Thera further explained,
using examples, the distinction between
being afflicted inbody and being afflicted
in mind, and how one can be afflicted
in body but remain unaffected in mind.
Following this guidance, Nakulapita
practiced the recommended techniques
to alleviate his suffering and achieved
a peaceful life. Similarly, Anatapindika,
another elderly householder, also faced
affliction, suffering, and severe illness.
He articulated his physical and mental
pain, suffering and grievance in front
of Venerable Sariputta Maha Thera as
follows;

“I’m not keeping well, Master Sariputta,
I’m not alright. The pain is terrible and
growing, not fading, its growing, not its
fading, is evident. The winds piercing
my head are so severe, it feels like a
strong man drilling into my head with
a sharp point. The pain in my head is
so severe, it feels like a strong man
tightening a tough leather strap around
my head. The winds slicing my belly
are so severe, like a deft butcher or their
apprentice were slicing open a cows’s
belly open with a meat cleaver. The
burning in my body is so severe, it feels
like two strong men grabbing a weaker
man by the arms to burn and scorch him
on a pit of glowing coals. That’s how
severe the burning is in my body. I'm
not keeping well, Master Sariputta,
I’m not alright. The pain is terrible and
growing, not fading, its growing, not its
fading, is evident” (Majjhima Nikaya —
Vol. 111, 1999:310).
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Householder Anatapindika’s expression
of his distress reflects the profound
suffering caused by severe, unbearable
physical pain and illness. Such intense
discomfort makes it difficult to remain
calm and composed. Patients in this
condition often experience sadness,
fainting from pain, mourning, weeping,
lamenting, bewilderment, and physical
gestures of despair, such as beating their
chests and falling into disillusionment.
After carefully listening to
Anatapindika’s grievances, Venerable
Sariputta helped him understand the
nature of the physical body, mind, life,
and the world. Venerable Sariputta
clarified the interconnected nature of
clinging, grasping, and attachment to
worldly things. Sariputta thera then
instructed Anatapindika to practice
mindfulness with the aim of detaching
from these attachments, providing him
with insight to see things as they are, to
release his grasp on them, and to adopt
a more constructive perspective.

“Then, householder, you should train
thus: 'l will not cling to the eye, and my
consciousness will not be dependent on
the eye.' You should train thus: 'T will not
cling to the ear...I will not cling to the
nose...I will not cling to the tongue...I
will not cling to the body...I will not
cling to the mind, and my consciousness
will not be dependent on the mind.......
Householder, you should train thus:
'T will not cling to this world, and my
consciousness will not be dependent on
this world. I will not cling to the world
beyond, and my consciousness will not
be dependent on the world beyond.'
Householder, you should train thus: 'I
will not cling to what is seen, heard,



sensed, cognized, encountered, sought
after, and examined by the mind, and my
consciousness will not be dependent on
that.' Thus you should train” (Majjhima
Nikaya — Vol. 111, 1999:310).

Similar to the cases mentioned above,
Venerable Channa, Venerable Punna,
Venerable Nandaka (Majjhima
Nikaya, — Vol. III, 1999), Brahman
Dhananjani (Majjhima Nikaya — Vol.
I, 2002), and many others received
guidance, counselling, and mindfulness
instructions from the Buddha. Other
esteemed disciples of the Buddha, such
as Venerable Sariputta Maha Thera,
assisted individuals in resolving their
issues, shifting their thinking, and
developing attitudes that enabled them
to understand the nature of worldly
phenomena and achieve a peaceful end
to their lives.

The case of Brahman Dhananjani
illustrates that BTBCP is not restricted
to any particular religion, social class,
or ethnic group. Since Brahman
Dhananjani was a devout Hindu and
Venerable Sariputta Maha Thera
did not guide him towards Nibbana.
Brahman Dhananjani was provided
with guidance on enduring his current
suffering and practicing meditation to
attain companionship with Brahmans
in the Brahma-world in the next life,
as Brahmans highly value the Brahma-
world (Majjhima Nikaya, — Vol. II,
2002).

This demonstrates that BTBCP is
offered regardless of religious, ethnic,
or social differences, and those who
have received spiritual and therapeutic

support from Buddhist teachings have
benefited greatly. The cases from the
era of the Buddha, as compiled in the
tipitaka, reveal the effectiveness and
applicability of using the Buddha’s
teachings as a method of psychological
treatment for stress, depression, and

anxiety in patients with terminal
illnesses and those facing near-death
experiences. Such teachings and
mindfulness practices have helped

clients reduce psychological distress,
create a spiritual oasis, and achieve
spiritual development, leading them to
adopt a more positive and constructive
mindset.

Theme 2.2: Management  of
unpleasant feelings and developing
resilience

According to Buddhist teachings,
the psychological nature of all
beings involves clinging to pleasant
experiences and resisting unpleasant
ones. Individuals experience sensations
continuously through six sense organs:
the five physical senses (eyes, nose,
ears, tongue, and skin) and the mind,
which processes these sensations
(Nissanka, 2005; Majjhima Nikaya, —
Vol. 1, 2007). Beings seek satisfaction
in the pleasures derived from these
senses. Buddhist teachings describe
three types of feelings: sukha vedana
(pleasant feelings), dukkha vedana
(painful or unpleasant feelings), and
adukkhamasukha vedana (neutral
feelings). Most beings constantly
strive to achieve and maintain pleasant
feelings while avoiding unpleasant
ones. They experience happiness with
pleasant sensations and cling to them,
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seeking to prolong these experiences.
When confronted with unpleasant or
painful feelings, their natural tendency
is to reject, forget, suppress, neglect,
or resist these feelings. This reaction to
painful and unpleasant feelings often
leads to sadness, worry, disappointment,
lamentation, distress, depression, and
psychological imbalance (Nissanka,
2005; Majjhima Nikaya — Vol. I, 2007).

The root of all pleasant and unpleasant
feelings,as well as suffering, isignorance
(avijja) and craving (tanha). According
to the Law of Dependent Origination
(paticcasamuppada), a fundamental
concept in Buddhist teachings that
describes the interconnectedness of
phenomena, the cycle of existence and
suffering unfolds as follows:

From ignorance as a requisite condition
come fabrications. From fabrications...
comes consciousness. From
consciousness... name-&-form. From
name-&-form... the six sense media.
From the six sense media... contact.
From contact... feeling. From feeling...
craving. From craving... clinging/
sustenance. From clinging/sustenance...
becoming. From becoming... birth.
From birth as a requisite condition, then
aging & death, sorrow, lamentation,
pain, distress, & despair come into play.
Such is the origination of this entire
mass of stress & suffering (Sanyutta
Nikaya-2, 1922, p. 02).

Individuals with severe psychological
disorders may struggle to differentiate
between pleasant and unpleasant
feelings, leading to various abnormal
behaviors, including self-harm
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(Nissanka, 2005). Such cases often
require psychiatric drug treatment rather
than just counselling and psychotherapy.
In contrast, individuals with mild to
moderate psychological disorders are
generally able to distinguish between
pain and pleasure. They tend to attempt
to avoid unpleasant experiences
while seeking pleasant ones, both
physically and mentally. However,
these individuals also benefit from
substantial guidance, counselling, and
psychotherapeutic support to improve
their psychological well-being.

Buddhist teaching-based psychotherapy
can effectively help clients manage
distressing emotions and unpleasant
feelings through insightful attitudes
and meditation practices. Particularly,
the mindfulness of feelings
(vedananupassana) as taught in the
Mahasatipattana Suttaallowsindividuals
to understand the nature of momentary
feelings. All feelings, whether pleasant,
unpleasant, or neutral, are characterized
by their arising and disappearing nature.
The typical psychological response
of worldly beings is to cling to these
momentary feelings, fostering craving
and a sense of ownership ("I, me,
mine"). However, spiritual development
through mindfulness of the body and
feelings helps individuals recognize
the transient nature of these feelings,
leading to reduced clinging and craving.
Instead, they develop tolerance and
equanimity (Pali: upekkha; Sanskrit:
upeksha). Proper mindfulness practice,
combined with effective counselling
and guidance, can help patients—such
as those with cancer—gain insight,
transform their painful feelings into



psychologically neutral ones, and adopt
a more constructive perspective. As a
result, these patients may experience
a reduction in complaints related to
psychological or physical pain.

Theme 2.3: Dharma Therapy

Dharma Therapy (DT), developed
by Sik Hin Hung in 2010, is a
psychotherapeutic ~ approach  that
combines meditation and counselling
based on Buddhist teachings. It is
designed as an intervention grounded
in the Buddha’s path to awakening.
Dharma Therapy incorporates several
core Buddhist concepts, including
the Law of Dependent Origination
(paticcasamuppada), the Four Noble
Truths (ariya sacca), the Three Marks of
Existence(tilakkhana),the LawofKarma
and its effects (kamma and vipaka), and
mindfulness meditation (samma sati) as
a key component. The therapy aims to
help patients develop a spiritual oasis
and integrates Buddhist principles into
modern psychotherapeutic practices
to assist individuals in understanding
their problems more realistically and
constructively (Hung, 2010).

While most mindfulness-based
psychotherapeutic interventions (MBIs)
typically focus solely on mindfulness
practice or guided meditation without
incorporating  counselling  support,
Dharma Therapy offers a more
comprehensive approach. It combines
mindfulness practice with behavioral,
emotional, and cognitive transformation
through counselling, addressing
negative  thinking and fostering
realistic, constructive thought patterns.

This integrative approach is suggested
to be particularly effective in meeting
the psychological and spiritual needs of
cancer patients.

The process of Dharma Therapy
develops through seven steps together
with six major steps and introductory
session at the beginning, and all together
there are seven steps as follows; (Hung,
2010; Hung & Shui Wa, 2021).

1. Introduction
session.

and preparation

2. Become aware of the suffering
and unsatisfactory conditions of
the current situation.

3. Develop a desire to be liberated
from the suffering.

4. Question and investigate the cause
of suffering.

5. Observe and learn by paying
careful attention to suffering and
the cause of suffering.

6. Developing insight and wisdom
as how to bring an end to suffering
and the cause of suffering.

7. With insight and wisdom, take the
necessary steps to bring an end to
suffering.

A case study published by Sik Hin
Hung, the founder of Dharma Therapy,
and his colleagues demonstrates the
therapy’s effectiveness in a clinical
setting. The study reported that Dharma
Therapy was highly effective in helping
the participant alleviate the suffering
caused by the death of loved ones (Hung
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& Shui Wa, 2021). The participant had
been struggling with psychological
issues, including anxiety, panic attacks,
and feelings of helplessness. Through
Dharma Therapy, he was able to
cultivate a spiritual oasis that helped him
manage his mind, thoughts, perceptions,
attitudes, and values. Additionally,
he developed the ability to release
memories of previous attachments
and adopt more positive perspectives,
attitudes, and values. The researchers
observed a significant reduction in the
participant’s levels of stress, anxiety,
and depression after fourteen sessions
of Dharma Therapy.

Theme 3: Cultural value

Integrating Buddhist teachings
and meditation techniques can be
particularly  effective in societies
like Sri Lanka, Thailand, and other
countries where Buddhism is culturally
or intellectually valued. In Sri Lanka,
for example, people have a deep-seated
belief in and familiarity with religious
concepts, rituals, and cultural practices,
which are integral to their lives, similar
to many other Asian countries (Mehta,
1997). Religion and religious teachings
are involved in every aspect of life,
including birth, death, illness, education,
career, happiness, and sorrow. For
many Sri Lankans, religious activities
and guidance serve as psychological
support and protection, akin to medical

treatments for physical ailments
(Chaudhry, 2008).
According to Buddhist teachings,

Dhamma (the teachings of the Buddha)
is viewed as a psychological remedy,
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and the Buddha recommended its
application in daily life (dhammosadha
samam natthi, etam pivatha bhikkhawo).
Therefore, Buddhist teaching-based
counselling and psychotherapeutic
approaches, such as Dharma Therapy
developed by Hung in 2010, can be
highly effective in alleviating distress
and other psychological issues faced
by cancer patients and individuals with
terminal illnesses. This approach can
also contribute to their psychological
and spiritual well-being.

Conclusions
Religion and spirituality-integrated
psychotherapies are frequently

recommended for clients with chronic
illnesses such as cancer. The application
of Buddhist teachings and techniques
in providing psychological support
for terminally ill individuals can be
observed through historical incidents
from the Buddha’s era. Analysing
these cases highlights the effectiveness
of such psychological interventions.
Buddha’s teachings, including the
Law of Dependent Origination, the
Noble Truths, the Three Marks of
Existence, the Law of Karma, and Right
Mindfulness, offer psychoeducation to
help individuals manage and overcome
psychological challenges. Meditation
practices further assist in creating a
spiritual oasis and fostering constructive
thinking. Dharma Therapy, developed
by Sik Hin Hung in 2010, serves as a
model for Buddhist teaching-based
counselling and provides supportive
evidence of its significance for
addressing various psychological issues.
This type of counselling intervention



may be particularly effective for
terminally ill individuals, especially in
countries where Buddhist teachings and
practices are culturally or intellectually
valued. However, considering the
limitations of this study, these findings
should be further validated through
future scientific researche conducted
under controlled conditions.
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Abstract

Information and  communication
technology has become an indispensable
part of every field today. Its utility
has been used for the development
in all fields and its aim is to improve
productivity and efficiency. In the field
of education, the subject of information
and Communication Technology has
been used to improve the quality of
the learning and teaching process. The
objectives of this research are to identify
the perceptions of teachers regarding
ICT curriculum, to find out the effect
of the teaching environment in teaching
Shako, to identify the problems faced by
teachers in teaching Shako, and to make
suggestions to reduce the identified
challenges. Purposive sampling was
used to select the sample of this
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research, which is conducted under
mixed research method. Accordingly,
factors such as lack of information and
communication technology equipment,
teachers' attitudes, principal's attitude,
lack of student-centered curriculum
in syllabus problems, lack of teacher
training programs, lack of support
from other teachers and parents were
discovered through the research And
provided sufficient facilities and
resources to the school, developing
infrastructure  for ICT, obtaining
support from parents and other teachers,
pointing out the importance of ICT,
revising the curriculum to reduce
curriculum problems and providing
teaching materials on time, organizing
successful training programs for Shako
teachers, research proposals presented.
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Introduction

Following the agricultural and scientific
epochs, the technological era emerged,
marking our contemporary milieu.
Within this epoch, the ubiquitous
dissemination of computers and the
internet has catalyzed transformative
shifts worldwide. Information and
communication Technology (ICT)
has thereby emerged as a potent force
in enhancing human life quality. The
advancement of nations is increasingly
contingent upon the cultivation of
knowledge-centric human resources.

Consequently, nations  worldwide
have begun to revamp their
educational frameworks to foster

such human capital (Erden, 2010).
Consequently, ICT assumes a pivotal
role in educational curricula globally,
including in Sri Lanka. Its integration
within school curricula serves a dual
purpose: as both a pedagogical tool
and a subject of study. In Sri Lanka,
ICT now holds prominence within the
educational syllabus, albeit historically
emphasized more as a tool for teaching
other disciplines such as science,
mathematics, and English, rather than
being taught comprehensively in its
own right (Silva, 2017).

Recognizing ICT's potential as a
transformative tool for economic
progress, the Sri Lankan government
has underscored its significance in
fostering human capital, particularly
within the education sector. This led to
the inclusion of ICT as a core subject for
Advanced Level students in 2005 and as
a technical subject for Ordinary Level
students in 2006. Subsequently, the

government's aim has been to integrate
ICT across primary and secondary
education levels (Importance of
information and communication
technology (ICT) in government
schools of Sri Lanka, 2009). The
introduction of ICT at the secondary
education level holds promise for
revolutionizing the learning approach
of the younger generation (Information
and Communication Technologies in
Secondary Education, 2004).

Teachers play a crucial role in
implementing curricula and facilitating
the teaching-learning process. However,
teaching ICT or computer science
within school curricula has posed
significant challenges for educators,
attributable to various factors (Silva,
2017). Addressing these challenges is
paramount to ensuring effective ICT
education at the junior secondary level.
Among the hurdles faced by teachers are
curriculum-related issues, challenges
pertaining to the teaching environment,
and obstacles encountered during the
teaching-learning process. This study
endeavors to elucidate the challenges
confronted by teachers instructing
ICT at the junior secondary level and
proposes strategies to overcome them.

Literature Review

At present the development of a
country is mainly geared to knowledge
based economics, and quick access
and right use of reliable information
are fundamental for that. In that point
Information = and  communication
technology (ICT) plays a vital role.
This brings a need for an ICT literate

42



workforce and integration of ICT
into the school curriculum (Fernando
and Ekanayaka, 2010). Sri Lankan
government also views ICT as a key tool
for transforming the economy, with the
education sector playing an important
role in developing the necessary
human resources. Furthermore, they
states ICT education as a human right
and therefore all students have a right,
to learn ICT from the school system.
Then, at present, ICT plays a major
role in education systems all around
the world. (Importance of Information
and  Communication  Technology
(ICT) Curriculum in Government
Schools of Sri Lanka: A Critical
Review of Educational Challenges and
Opportunities, 2009).

According to David. (2005: 07),
“ICT is a powerful change agent in
all of these aspects of our formal
educational system.” Vithanage. (2006)
describes that. the 21st centenary has
many challenges different from the
agricultural era. and it is needs ICT
knowledge to cope with those new
situations. On the other hand Edirisuriya
(2006) emphasizes “Information and
Communication Technology (ICT)
act as an important tool in achieving
vital goals in  education.”New
emerging societies require ICT, to
facilitate large scale learning needs
for social and economic development.
Also, ICT exceeds the traditional
educational  process  (Information
and Communication Technologies in
Secondary Education, 2014).

Then it is very important to identify
the importance of Information and

e

Communication Technology by Sri
Lankan adults, the young generation,
and also children to cope with 21
century challenges as Sri Lankans
(Vithanage. 2006). Therefore, ICT plays
a major role in school curriculum.

However at present ICT, or computer
science 1s a key subject in the school
curriculum in Sri  Lanka. (Silva,
2017)“ICT was initiated in the Sri
Lankan schools in 1982, and in this
sense, Sri Lanka was one of the
pioneers country to introduce computer
education to the school system.”
(Fernando and Ekanayaka, 2010. haw
In the early 1980s, when computer
science was available as a course for
the first time in Sri Lanka, it was not
meant for everybody who wished to
learn computer science. Applicants had
to face an aptitude test followed by a
rigorous interview or viva. (Silva, 2017)

According to Karunanayake (2006),
teachers are identified as a crucial
element in the successful integration
of technology in education. Also,
Fernando and Ekanayaka (2010) state,
that the quality of ICT education in
schools depends on several factors,
such as a well-defined and planned
curriculum, human resource such as
qualified teachers, and infrastructure
facilities. However, according to Silva
(2017), “Teaching ICT or Computer
Science as part of the school curriculum
has become a challenging task for
teachers due to several reasons.”
Various scholars regard challenges face
by teachers in teaching ICT.

According to Silva. (2017). changing



the curriculum is a key requirement
to keep the subject abreast of modern
technology, and she recommended
changing the ICT curriculum every
four years. In conclusion, according
to various studies that have been
conducted focusing on the problems
of ICT education, we can identify the
importance of grade 11 ICT education
in school curriculum. at the junior
secondary level and what are the issues
faced by teachers in teaching ICT related
to the teaching environment, teaching
learning process and the curriculum. In
this context the present study is expected
to make a contribution to the literature
by identifying the problems face by ICT
teachers in detail and taking the ideas
of ICT teachers regarding the possible
solutions.

Research Problem

What are the challenges teachers face
when teaching ICT?

Objectives of Research

The main purpose of the study was
exploring the challenges face by
teachers in teaching ICT at the junior
secondary level. There were four
specific objectives of this study:

1. To identify the attitudes of
teachers towards the curriculum
of ICT

2. To find out the impact the of
teaching environment in teaching
ICT

3. Toidentifychallenges encountered
by the teachers in teaching ICT

4. To find out suggestions presented
by sample to minimize the
identified challenges.

Research Methodology

This study employs a convergent
concurrent research design. Research
design to investigate the challenges
encounteredbyteachersindeliveringICT
instruction at the junior secondary level.
The qualitative research component is
utilized to address inquiries pertaining
to the "who, what, when, where,
and how" of the research questions
(Alexander, 2014). As articulated by
Shusha (2012), qualitative methods aim
to elucidate how individuals construct
meaning from their lived experiences.
This approach is deemed essential for
comprehensively understanding social
issues from multiple perspectives and
for gathering pertinent information
regarding the prevailing circumstances
of the problem (Alexander, 2014).
By employing convergent concurrent
research method, this study seeks
to garner diverse viewpoints and
essential insights from both teachers
and principals regarding the challenges
faced by ICT instructors and to solicit
recommendations for overcoming these
obstacles.

Sample

The study population was large and
purposeful sampling was wused to
come up with a small size, which was
representative of the study population.
According to Patton (2002), purposeful
sampling is a technique widely used in
qualitative research for the identification
and selection of information — rich
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cases for the most effective use of
limited resources. (Palinkas, Horwitz..,
Hoagwood, 2015). This method is very
useful in situations when need to reach
a target sample quickly with a limited
time frame. When consider about the
characteristics of the population and
availability of the population, purposive
sampling was the most suitable method
for this study. The researcher identified
teachers and principals as the relevant
sampling units and according to that
the sample of this study consisted of
25 teachers who teach ICT as a subject
at the junior secondary level and 05
principals representing 1C and 1 AB
schools in Maho Educational Zone.

Development of the questionnaire

In this study a questionnaire was
administered to collect data on the
challenges face by teachers in teaching
ICT as a subject in junior secondary
level. The instrument was developed
by the researcher. The Each question
in the questionnaire was related to the
research objectives and the topic. Both
closed and open ended questions were
used. Open ended questions were help
16 supplement the information given in
the closed ended questions and helped
in obtaining more complete data. In the
questionnaire, there are items related to
the fields that can challenge arise, such
as curriculum, teachers ‘qualifications,
teaching environment, teaching
learning process, and also there were
items related to their suggestions for
minimize those challenges. According
to that, teacher qualifications pertained
to 1 item (item 2) with loading from 2.1,
2.2 etc. the teaching learning process
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pertained to 3 items ( item 3,4 and 5),
the teaching environment pertained 2
items (item 6,7) , teachers attitudes on
curriculum pertained to 1 item (item 8)
and their suggestions for minimize those
challenges pertained 3 items (3,4,7). In
addition to that the questioner included
2 items (9, 10) to note down if there are
any other issues and suggestions for
those issues.

Interview

The interviews more conducted with the
principalstoidentify problemsthatjunior
secondary level ICT teachers according
to their views. Semi- structured face to
face interviews were set up with sets of
outlined questions about issues to be
explored. The outlined questions were
relevant to the research objectives and
the topic. Mainly interviews focused
an explore the challenges that can
arise with the teaching environment.
Interviews were suitable for principals
since. they had limited time to respond
to a questionnaire and verbal interaction
with them helped in detecting biassed
answers.

Data analysis

Both quantitative and qualitative data
were collected in this study. Qualitative
data collected will be presented using
qualitative data analysis methods and
quantitative data will be presented using
quantitative data analysis methods.
Thematic analysis is used for qualitative
data analysis. Data from open ended and
interviews were analyzed, indicating the
magnitude of the response. Responses
from structured questions were tabulated
as frequency counts and percentages. It



was summarized and tabulated for easy
presentation, assessment analysis, and
interpretation. Rich output from the
document source and interview with
open-ended questions helped bring
concrete evidence to the analyzed data.

Significance of the study

The main objective of this study is to
identify the challenges encountered by
teachers instructing Information and
Communication Technology (ICT)
as a subject at the junior secondary
level. Previous research on ICT in
school curricula has predominantly
focused on its utilization as a tool rather
than its role as a standalone subject.
Consequently, there exists a research
gap necessitating an investigation
into the specific challenges faced by
teachers in delivering ICT as a subject.
These challenges, if unaddressed, can
detrimentally impact the quality of
education and impede the cultivation of
a proficient human resource base crucial
for national development. Hence, it is
imperative to comprehend the potential
issues faced by teachers and take
proactive measures to mitigate their
effects, facilitating the identification
and implementation of effective coping
mechanisms.

Findings

The focus was on the four main areas
of teachers' attitudes towards the
curriculum, the teaching environment,
the teaching-learning process and
suggestions  for  addressing  the
identified challenges. This is divided
into four sections, i.e., demographic
characteristics of respondents Sections

2, 3 and 4 present findings related to
specific objectives. The information
obtained was analyzed by items in
frequency and percentage. Responses
from interviews with principals were
used to supplement responses from final
interviewers.

Backgroundinformation of responses.

The  demographic  characteristics
illustrate the distribution of respondents’
categories in relation to age, gender,
duration of service, etc.

Table 1 : Number of respondents

Sample Count | percentage
Teachers 25 83%
Principals 05 17%
Total 30 100%

In this study. a total number of 25
teachers (83%) and 05 principals (17%)
participated in the responses. According
to table 2 teachers (72%) are female
while only 7 (28%) of them were male.
From table 2, it can also note that 15
teachers (60%) were aged between 31
and 40 years. About 40% were aged
between 21 — 30 years.

The researcher inquired into the duration
of service of the teachers as teachers
who teache ICT as a subject. This was
intended to ascertain the teacher’s level
of experience in the teaching learning
process. The data is as presented in
Table 2. About 48% of teachers have
1 - 5 years’ experience and 24% have
taught 6 — 10 years and 28% of teachers
have more than 10 years’ experience in
teaching ICT.
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Table 2 : Distribution of respondents according to gender, age and duration

of service.
Attributes | Category Count Percentage
Gender Male 7 28%
Female 18 72%
Age <21 years - -
21 -30years |10 40%
31 -40 years |15 60%
41 — 50 years |- -
51 —-60 years |- -
Duration of |>1 years - -
service
1 —5 years 12 48%
6 — 10 years 6 24%
11 -20 years |7 28%
>20 years - -

Findings concerning the issues related
to the ICT curriculum with teachers’
Perception on the curriculum of ICT.

Subject discipline, curriculum and
teaching vision form the foundation
for teachers teach their subjects
(khoza, 2010) and 53.6% of teachers
have negative perceptions about
ICT curriculum. (Challenges facing

implementation of ICT curriculum in
primary schools, 2019) According to
that in this section, teachers’ opinions
of the items related to the curriculum
are presented. Respondents were
requested to react to the items by
ticking (checking) the option that best
described their opinion on a Likert scale
ranging from strongly agree, disagree,
and strongly disagree.

Table 3 : Distribution of respondents with their opinions on curriculum

Opinion Frequency [ Percentage
Strongly agree - -
01 ICT‘has a successful Agree 06 76%
curriculum. disagree 06 24%
Strongly disagree - -
Strongly agree - -
It is implementing Agree 04 16%
02 aclflfriiTi emnt centered disagree 18 72%
Strongly disagree 12 12%
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. o Strongly agree 22 88%
direct cont‘rlbutlon Agree 03 12%
03 | to the curriculum disagree
implementation _ _
Strongly disagree - -
. o Strongly agree - -
Subject ijectlves. Agree 73 92%
04 | match with the national disagree 0 08%
objectives. 0
Strongly disagree - -
Strongly agree - -
There is a good Agree 18 729,
05 [ connection with subject disagree 07 239
units. 0
Strongly disagree - -
Strongly agree - -
It can cover the subject Agree 04 16%
06 [ matter within the - S
appropriate year disagree 15 60%
Strongly disagree 06 24%

The data reveals that a significant
number (76%) of respondents expressed
agreement with ICT being a successful
curriculum, while only 24% of
teachers disagreed with this assertion.
Additionally, 72% of respondents
disagreed with the notion that the
curriculum is implemented as student-
centered, with 12% strongly opposing
this perspective. Conversely, only 16%
ofrespondents agreed with the statement.
The alignment of subject objectives
with national objectives was affirmed
by (92%), while 72% agreed that there
exists a coherent connection between
subject units. Conversely 8% and 28%
of respondents disagreed with these two
assertions, respectively. Furthermore,
(60%) disagreed, with 24% strongly
disagreeing, with the notion that the
curriculum adequately covers subject
matter within the designated timeframe,

while 16% agreed with this perspective,
as indicated in Table 4.3.

Findings concerning the issues related
to the teaching environment with impact
of teaching environment in teaching
ICT.

In curriculum implementation both
personal and environmental factors are
effective. (Erden, 2010). The classroom
physical environment is an important
element in creating a comfortable
teaching environment (Puch, 2015). If
there are available physical and human
resources creates a good teaching
environment. In view of this findings
related to the teaching environment
presented in figure
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Physical resources.

Figure 1: Availability of enough facilities and resources in the computer
laboratory

Enough facilities and resources in ICT laboratories

w
=]

[
=

[
=

Availability of enough  Naot enough facilities and
facilities and resources resources

According to the figure 1, 56% of
schools have not enough facilities and
resources in the computer laboratory,
while only 44% of schools have enough
facilities and resources in their computer
laboratories. Human resources many
scholars emphasize poor supportive

Enough facilities and
resources in ICT
laborataories

environment is a major factor that effect
on ICT teaching (Habibu, Mamun and
Clement, 2012, Edirisuriya, 2006).
In relation to that, this point consider
the support of administrative, other
teachers, students and parents for
teaching ICT.

Table 4 : Supportive environment for teaching ICT

Persons Nature of the support Frequency | Percentage
Principal A support reached at maximum 11 14%
(Administrative) [ congiderable Support 14 56%
A Minor level support - -
No any support - -
Other teachers A support reached at maximum 03 12%
A considerable Support 07 28%
A Minor level support 09 36%
No any support 06 24%
Students A support reached at maximum 03 12%
A considerable Support 18 72%
A Minor level support 04 16%
No any support - -
Parents A support reached at maximum 02 08%
A considerable Support 03 12%
A Minor level support 06 24%
No any support 14 56%
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The Table 4 shows that the majority of
principals of 56% and 72% of students
give their support to ICT teachers. While
only 28% of other teachers and 12% of
parents give their support. According
to interviews, can it also identify
principals who give their maximum
support to ICT teachers by illustrating
the following statements. Principal
4: “We have an internal supervision
program I personally participate in that
program and give my full support to my
staff.”

Principal 1: “Obviously, I give my full
support for this process.”

Educational qualifications

The respondents were asked about their
highest education qualifications and
results are shown in the Figure 4

The highest educational qualifications
of teachers who teach ICT as a subject

Figure 2: The highest education
qualification
The highest education
qualification
m Diploma
m Degree
m Posgradute

According to figure 2, it can be seen
that 60% teachers have degree level
education, 28% of teachers have
diplomas and 12% ofteachers responded
as post graduate

Qualifications related to ICT

Figure 3: The nature of the appointment

Appointment

HICT appoinments W MNot alCTappoinment B

According to figure 3, 88% of
recruitments are for teaching ICT and
about 12% are not ICT appointments.

Thetable presents teachers qualifications
related to ICT.

]

en

8

Qualification g §

c| &

ICT Degree 15 160%

Subject in Degree 5 [20%

Diploma 3 12%

Full time six month|2 |08%
computer course

In teaching ICT, updating with new
knowledge, teaching confidence, and
English knowledge are very important
(Silva, 2017, Edirisuriya, 2006).
Receiving teaching materials the
respondents were asked about how they
get teaching materials such as syllabus,
teacher guides, workbooks and subject
related books and magazines etc.
Responses as how they get teaching
materials were as in Table 4. 56%
44% Updating knowledge Internet &
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training programs Internet & Magazine
/ Books According to that the majority
of teachers (52%) point that receiving
the syllabus was delayed and also
(52%) pointed as they have not received

teacher guides. 84% respondents’
pointed as work book receiving also
delayed. schools do not have received
subject related magazines/books (84%)
and software CDs (88%).

Distribution of respondents with their opinions on receiving teaching materials

Teaching materials Status Frequency [ Percentage
Syllabus Received in time 08 32%
Delayed 13 52%
Not received 04 16%
Teacher Guides Received in time 07 28%
Delayed 05 20%
Not received 13 52%
Work book Received in time 04 16%
Delayed 21 84%
Not received - -
Books/ magazines related | Received in time 01 04%
to the subject Delayed 03 12%
Not received 21 84%
Software CDs Received in time 01 04%
Delayed 02 08%
Not received 22 84%

The figure shows results related to
respondents’ views on not availability
of a text book for junior secondary
level ICT subject and according to that
teachers (68%) state it as a major barrier
on teaching learning process, and 32%
of teachers state fairly as a barrier.

Conclusion

This study investigates the effect of
physical and human environment on the
ICT teaching, and this established the
unavailability of enough facilities and
ICT resources. 56% respondents stated
that there were not enough facilities and
resource in their computer laboratories.
Some ICT resources such as computers.
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and projectors, were fairly adequate
and not fully adequate. According to
that fairly adequacy of computers in
the laboratory and projectors were
cited by the respondents 64% and
72%. According to Putch.M (2015)
the classroom physical environment
is an important element in creating a
conductive and simulating learning
environment. A conductive learning
environment creates a comfortable
teaching and learning environment.

The study further reveals principals 56%
and 72% students give their support to
ICT teachers. While only 28% other
teachers and 12% parents give their



support. For teachers, collaborative
environment is a necessity (Erden,
2010)

According to that the

conclusions are drawn,

following

01. ICT infrastructure of schools must
further develop. Some ICT resources
such as computers,

Projectors, were not fully adequate.
Therefore the biggest challenge on ICT
Teachers is not enough facilities and
resources for teaching ICT.

The support of other teachers, parents
and students must further develop.

01. The support from other teachers,
parents and students for ICT teachers
is in a low level.

The support of other teachers,
parents and students must further
develop.

The respondents disagree with
the opinions that ICT curriculum
implements as a student centered
curriculum and it can cover subject
matters within the appropriate year.

4. Another important result is found
with regard to teaching materials.
Teachers not received

Syllabus, teachers guide, text book
and other teaching materials in time.

5. There is an issue with successful
tanning programs for teachers.

Recommendations

Based on the findings the following

are the recommendations for above
challenges.

1. Develop the infrastructures for ICT
by providing enough facilities and
resources to school Laboratories.

2. To get support from parents and
other teachers point out the importance
of Information and Communication
Technology.

3. Revise the curriculum to minimize
issues related to the curriculum.

4. Providing teaching materials in time.

5. Organize successful training
programs for ICT teachers. Overall this
research found some challenges face by
teachers who teach ICT as a subject in
junior secondary level and suggestions
to overcome those identified challenges.

References

Abunmaid, A. (2011). ICT training courses for
teacher professional development program
in Jordan. The Turkish online journal of
Educational Technology, 10,195-210

Alexander, Humphry. (2014). Challenges
face by teachers when teaching learners
with developmental disability, Master of
Philosophy, University of OSLO.

Edirisuriya, M.A.V (2006). The sustainability
of ICT Education in Sri Lanka, Retrieved
March 03, 2019,
from https://www.dllib.mrt.ac.lk

Erdan, Emine. (2010). Problems that
preschool teachers face in the curriculum
implementation, Master of science, Middle
East Technical University.

52



Ekanayaka, TM.S.S.K.Y. (2012). How to
overcome challenges caused by lack of ICT
resources in Sri

Lankan Schools. Department of Education,
University of Peradeniya.

Fernando, M.G.N.S. Ekanayaka, M.B. (2012).
Sustainable quality improvement of ICT
education in Secondary School Curriculum
of Sri Lanka.

Fernando, N. (2017).Quality of Information
and Communication Technology (ICT)
Education at G.C.E.

(O/L) in Sri Lankan Schools, Retrieved
April 8, 2019, from https://www.
researchgate.net.

53



54



PRAVACANA: The Journal of Bhiksu University of Sri Lanka, Vol. 15-Iss. I, June 2024, 55-61.

DOI:

Personality Factors Associated with Drug Addiction in Young
and Adults (A Review of Literature)

Abstract

The article "Personality Factors
Associated with Drug Addiction
in Young and Adults" reviews the
connection between personality traits
and drug addiction, emphasizing how
certain psychological factors contribute
to addictive behavior. The study
explores traits like sensation-seeking,
impulsivity, neuroticism, psychoticism,
and low conscientiousness, which
are closely linked to substance abuse.
Sensation-seeking individuals are drawn
to novel, intense experiences, making
them more susceptible to addiction.
Similarly, those with impulsive traits
often engage in risky behavior without
fully  considering  consequences,
increasing their likelihood of drug
misuse. The article also highlights the
role of neuroticism, characterized by
anxiety, moodiness, and emotional
instability, which is often observed in
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individuals suffering from addiction.
Psychotic traits, including aggression,
antisocial behavior, and emotional
coldness, are also associated with
higher tendencies for substance abuse.
Furthermore, low conscientiousness, a
trait marked by irresponsibility and a
lack of self-discipline, is identified as
a risk factor for engaging in addictive
behaviors. The review synthesizes
existing research and suggests that drug
addiction is a multifaceted issue shaped
by biological, environmental, and
psychological factors. Understanding
these personality traits can help in
developing better intervention and
prevention strategies for both young
and adult populations. The study
concludes that while not everyone with
these personality traits will develop
addiction, these factors significantly
increase the risk and play a critical role
in the onset, maintenance, and relapse
of drug addiction.
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Introduction

The aim of this literature review is
to investigate whether individual
personality attributes are linked to
drug addiction and, if so, what specific
personality traits are associated with
drug addiction. The concept of an
'addictive personality’ has long been
discussed and debated (Berglund et al.,
2011). An extensive body of literature
suggests a significant link between an
individual’s personality attributes and
the development of drug addiction.
However, some other studies argue that
individual personality characteristics
do not play a role in the development
of drug misuse and dependence, as
environmental factors, particularly the
availability of supplies, are the major
determinants (Mott, 1972). Studying
the relationship between drug addiction
and personality traits is considered
one of the growing research areas
in psychology. Psychologists have
been long studying whether particular
patterns of personality characteristics
are associated with all types of drugs or
specific groups of drugs are associated
with specific patterns of personality
traits. The research literature in this
area supports both of the above views.
Adulthood is the period of human
development in which full physical
growth and maturity have been achieved
and certain biological, cognitive, social
personality and other changes associated
with the aging process occur (State
Party Reports Sri Lanka, 1994). Youth is
best understood as a period of transition
from the dependence of childhood to
adulthood’s independence. The United
Nations, for statistical purposes, defines

‘youth’, as those persons between the
ages of 15 and 24 years (Marcou et al.,
2015).

Research Problem

It is thought that several factors,
such as biological, psychological and
environmental, are associated with drug
addiction. Among them, personality
factors, one of the major psychological
determinants, play a significant role in
the drug addiction problems. Different
studies focus on various personality
factors associated with drug addiction.
This study seeks to explore the
personality factors that are most closely
linked to drug addiction. Accordingly,
to research problem of this study is:
which types of personality factors are
associated with drug addiction in the
young and adult population.

Methodology

This research is based on the previous
literature that has been conducted on the
drugaddiction and personality attributes.
Existing literature and scholarly articles
are critically evaluated and synthesized

Objective of the study

The present study aims to identify the
personality factors associated with drug
addiction in both young people and
adults.

Significance of the Study

Drug addictive behaviour is associated
with  several factors, including
personality dispositions, environmental
factors as well as biological and
hereditary influences. Therefore, drug
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addiction is thought to be developed by
a combination of different factors rather
than an isolated factor. Among these
influences, each factor can contribute to
the development of drug addiction to a
greater or lesser degree. Though each of
these is more significant in determining
the aetiology, courses and cessation
of addictive behaviours, personality
dispositions play a critical role in the
relapse of drug addictive behaviours
according to some studies. Hence,
understanding the role of personality
dispositioninthe drugaddiction will help
health care providers and counsellors to
build effective intervention programs
for the drug addicts.

Sensation Seeking and Impulsivity

“Sensation seeking is a personality
trait defined as the seeking of varied,
novel, complex, and intense sensations
and experiences and the willingness
to take risks for the sake of such
experience” (Kazdin, 2000, p.3253).
People who possess sensation seeking
personality trait are strongly interested
in having new experiences (VandenBos,
2015).“The impulsivity is characterized
a failure to evaluate a situation as risky
or dangerous, acting without thinking,
the inability to plan ahead, the tendency
to respond quickly to stimuli rather than
inhibiting responses, and the failure to
withhold a response that will lead to
punishment” (Kazdin, 2000, p.1748).

Many studies have demonstrated that
personality traits such as sensation
seeking, impulsivity, novelty seeking,
and engaging in risky behaviors are
frequentlyassociated withdrugaddiction
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problems. The high impulsivity is not
just specific to substance addiction, is a
marked personality trait in various types
of addictive behaviors such as computer
gaming and gambling (Walther et al.,
2012). Adolescents with substance
abuse have shown high sensation
seeking (Comeau et al., 2001) and
high impulsivity (Barnes et al., 2005).
Mitchell and Potenza (2014) found
that both impulsivity (trait impulsivity,
impulsive action, and impulsive choice)
and sensation seeking are related to
substance use regardless of the types
of drugs. It is difficult to determine
whether trait impulsivity is a cause or an
effect of drug use in humans (Mitchell
& Potenza, 2014).

The specific drug may associate
with specific personality attributes.
For example, sensation-seeking and
engagement 1in risk behaviors are
common personality traits among opioid
addicts (Zuckerman, 2005). One cross-
sectional study of a five-factor model of
personality traits in opioid dependents
indicated that opioid addicts were more
emotionally unstable, more introverted,
and less structured than non-clinical
controls (Korner & Nordvik, 2007).
McGue et al. (1999) proposed that
alcohol use disorders (AUDs) correlated
with elevated negative emotionality,
while drug use disorders (DUDs) were
linked to lower levels of constraint in a
large community sample. In addition,
in their study, Sher, Wood, Crews,
and Vandiver (1995) highlighted that
novelty seeking correlated strongly with
alcohol, drug, and tobacco dependence
in college students. While some
other studies consistently show that



polysubstance (using many substances
at once) abusers have particularly high
levels of impulsivity and sensation
seeking (Donovan et al., 1998)

Another study has shown that novelty-
seeking and conduct disorders were
associated with alcohol, drugs, and
tobacco dependence symptoms.
Moreover, this study argues that alcohol
dependents maintain a more socially
oriented dependable personality
profile than drug or tobacco dependent
individuals (Grekin et al., 2006). On
the contrary, Ersche and his colleagues
suggested that some individuals with
high sensation seeking traits but no
familial vulnerability for dependence
were likely to use cocaine but may
have relatively low risk for developing
dependence (Ersche et al., 2013).

Neurotic and Psychotic Traits

Neurotic trait is a state of anxious,
depressed, tense, irrational and moody.
Low self-esteem and a tendency to guilt
feelings may be present in neurotic
people (Schultz & Schultz, 2017).
Moreover, neurotic people tend to be a
worrier, and neuroticism is frequently
associated with anxious and depressed
features. They are having trouble
sleeping and experiencing a wide
array of psychosomatic symptoms.
neuroticism tend to be especially prone
to the disorders of depression and
anxiety (Larsen & Buss, 2017). People
who exhibit psychotic characteristics
are often aggressive, antisocial,
tough-minded, cold, and egocentric.
Additionally, they tend to be cruel,
hostile, and insensitive to the needs and

feelings of others. Besides, they have a
low level of emotional well-being and
greater problems with alcohol, drug
abuse, and violent criminal behaviour,
compared to those who score low in
psychoticism (Schultz & Schultz, 2017).

One cross-sectional study of a five-
factor model of personality traits
in opioid dependents indicated that
opioid addicts were more emotionally
unstable, more introverted, and less
structured than non-clinical controls
(Korner & Nordvik, 2007). Another
study, which was conducted using Five
Factor Model of Personality found that
use of different drugs is associated with
different personality factors. Compared
to never smokers, current smokers
have scored higher on Neuroticism.
Similarly, cocaine and heroin users
have scored higher on Neuroticism.
However, marijuana users have scored
higher on other personality traits rather
than neuroticism (Terracciano et al.,
2008). Joy Mott, who conducted a
study on the intellectual and personality
characteristics of opiate users, concluded
that neurotic characteristics are higher
among opiate users. In this study, Joy
Mott measured neuroticism using the
Eysenck Personality Inventory (EPI),
one of the most widely used personality
inventories at that time (Mott, 1972).

Neurotic people are more likely to
engage in high risk-taking behaviours
((Trobst et al., 2002)) and addictive
behaviours such as internet use (Montag
et al., 2010). Substance addictions such
asopiatesand sedatives are higheramong
the individuals with neuroticism (Hokm
Abadi et al.,, 2018). Similarly, those
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who are addicted to heroin have shown
significantly higher level of neurotic
and psychotic characteristics (Sanja
et al., 2013). Eysenck’s personality
theory suggests that individuals with an
addictive personality type exhibit higher
levels of psychoticism and neuroticism.
(Abu-Arab & Hashem, 1995) Eysenck
also argues that neurotic characteristic
is largely inherited, a product of genetics
rather than learning or experience
(Schultz & Schultz, 2017).

Low Conscientious Characteristics

Low conscientious characteristic is the
opposite side of the high conscientious
personality  characteristic. ~ People
with conscientious characteristics are
described as industrious and tend to get
ahead. They often exhibit hardworking,
punctuality and reliable behaviors.
Moreover, Conscientious characteristic
consists of organized, neat, practical,
prompt and meticulous attributes
(Larsen & Buss, 2005). People with
low conscientious are reckless, lazy,
irresponsible  and  absent-minded
(Schultz & Schultz, 2017). Sometimes,
low  conscientious  characteristics
may lead to addictive behaviour. In
Germany, addiction to video gaming
was highest among those high in low in
conscientiousness (Muller et al., 2014)

However, according to available data,
a strong relationship has not been
found between drug addiction and
low  conscientious  characteristics.
Nevertheless, some studies argue that
low conscientious characteristic is a
possible predictor for the development of
drug addiction problems. For example,
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Terrancciano and his colleagues
(2008) highlighted the links between
drug use and low Conscientiousness.
Zuckerman (2005) demonstrated that
sensation seeking and risk-taking
behaviors are common personality traits
in opioid addicts. Perhaps, people with
low conscientious traits may engage
in risk taking behaviors. Zuckerman
has not comprehensively focused
the role of low conscientiousness in
opioid addiction. Similarly, one study
confirmed that low conscientious
people are more likely to engage in risk
taking behaviours such as unsafe sex
(Trobst et al., 2002). Another study on
the relationship between personality
traits and drug types among substance
abuse suggested that low levels of
agreeableness and conscientiousness
are consistently associated with the use
of stimulants (cocaine, amphetamine,
methamphetamine). Five factor of
personality model was used to determine
the personality traits of the people in
this study. It may be stated that people
with low scores in conscientiousness are
lenient and negligent; that is, they lack
any enthusiasm for making purposeful
efforts (Hokm Abadi et al., 2018).

Conclusion
Throughout this analysis, it was
discussed that sensation seeking,

neuroticism, psychoticism, and low
conscientiousness are traits associated
with various aspects of drug addictive
behaviour, including causes, relapse,
and cessation. A particular addictive
behaviour, either behaviour or substance
addiction, does not develop suddenly
as a result of initial exposure. Any



types of addictive behaviour develop
as a result of repeated exposure over
time to a substance or behaviour. It
should be noted that not everyone who
uses drugs becomes addicted to them.
Undoubtedly, individual characteristics
play a significant role in this. It is
assumed that particular thinking and
behavioural pattern are associated with
the development of drug addiction; this
is where personality characteristics
come into play. On the other hand,
evidence supported that choice of
different drugs depends on individual
preferences according to unique
personality characteristics. Taking all
into consideration, it can be concluded
that personality traits such as sensation
seeking, neuroticism, psychoticism, and
low conscientiousness are closely liked
to various aspects of drug addiction.
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[A Critical Study on Religious Concepts that based for
Philosophy of Peace]

Abstract

It is an objective fact that there are
concepts in religious traditions which
motivate for peaceful drives. Those who
oppose this view, argue that religion
from a long time had provided stimulus
for conflicts and wars. There are
religious followers who claim that they
involve in war in the name of religion.
However, this discussion inquiries into
the religious ideas which had been
utilized as peace sources in the recent
times. This article is being written with
the focus of the contribution of religious
beliefs, observances and institutions to
peace in different ways. It is mainly
a critical investigation into peaceful
concepts in world religions. Here
commonly identifiable religious moral
ideas are investigated such as non-
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violence, tolerance, forgiveness, concern
in otherness, altruism, giving, mutual
duties and how they had contributed to
modern peace thought. Mostly religious
traditions promote reconciliation and
non-violence and provide ethical frames
for social integrity. Religion works even
for the social justice and equality. This
paper intends to show how religion with
its narrations and symbols can motivate
for peaceful co-existence using
historical and contemporary examples.
Another purpose would be to show the
potentiality of religion for peace through
peace thinkers and activists. This article
shows that the importance an approach
that bases on religion for peace and
religious teachings provide sources to
enrich a peaceful culture that suits to
global contexts and complementary to
modern secular methods.
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[Abhayagiriya and its curriculum]
W.K. Keerthirathne'
Abstract a major hall in the Vihara, was used for

Abhayagiri Vihara, founded during
the reign of King Walagamba, became
a prominent educational centre that
nurtured the Mahayana tradition
until the Chola invasion during the
Polonnaruwa period. This research
explores the curriculum of Abhayagiri
Vihara, using content analysis of
relevant literary sources. The findings
indicate that Abhayagiri was a well-
structured educational institution where
local and foreign Bhikkhus, Bhikkhunis,
and laypeople studied. The curriculum
comprised formal, informal, and
nonformal education. Formal education
covered languages, poetry, religion,
technology, art, history, medicine, and
Gupta Vidya. Nonformal education
involved practical skills like creating
gold items, producing coins and tiles,
and writing poetry. Assemblies and
meetings were organized to encourage
knowledge sharing. The Sannipatasala,

large gatherings. Other co-curricular
activities  included the Perahara
processions and religious worship.
Abhayagiri also engaged in welfare
activities, as seen in the Pinkama
event, where water tanks were offered,
reflecting a broader commitment to
community service. The maintenance
of the temple was part of a hidden
curriculum that emphasized discipline,
honesty, —and  respect.  Bribery,
corruption, and immoral behavior were
strictly forbidden, and punishment
for offenders served as a deterrent.
Respect for elders and following
monastic hierarchy were key aspects of
informal education. The curriculum at
Abhayagiri Vihara balanced academic
knowledge and moral development,
offering valuable lessons for modern
educational systems in Sri Lanka by
promoting holistic development and
ethical behavior among students.

Keywords: Education, Formal curriculum, Informal curriculum, Nonformal

Curriculum
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[An Investigation on the Nature of the Classical Education
Process in Anuradhaura Era Associated with Monasteries]

Abstract

Monastery education played a pivotal
role in shaping the intellectual and
cultural landscape of ancient Sri Lanka.
This research paper explores the
rich tapestry of educational practices
within monastic institutions, focusing
on their profound impact on societal
development and the preservation
of knowledge. Rooted in Theravada
Buddhism, monasteries served as centers
oflearning, nurturing a holistic approach
to education that encompassed religious
teachings, philosophy, literature, and
various religious and social practical
skills. The monastic education system
in ancient Sri Lanka was characterized
by a rigorous curriculum, with an
emphasis on memorization, oral
transmission,  documentation  and
critical thinking. Monks, revered as
scholars and educators, played a dual

Kelegama Jiarathana!

role as spiritual guides and custodians of
knowledge. The monastic universities,
such as Mahavihara and Abhayagiri,
attracted scholars from across the
Indian subcontinent, fostering a vibrant
exchange of ideas and contributing to
the dissemination of diverse intellectual
traditions. Moreover, monastery
education played a crucial role in the
preservation of ancient texts, including
the Pali Canon and commentaries,
ensuring the continuity of Sri Lanka's
cultural and religious heritage. The

impact of monastery education
extended beyond religious boundaries,
influencing  art, literature, and

governance. By examining the dynamic
interplay between monastic education
and societal evolution, this abstract
seeks to illuminate the profound and
lasting legacy of ancient Sri Lanka's
monastery-based educational system.
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[A Historical Study of the ‘Berunda Pakshiya ’ in Sri Lankan
Visual Art]

Abstract

When we look back at the history of Sri
Lankan old visual arts, we can find many
artwork featuring imaginary animals,
one of which is the Berunda Pakshiya
or Double-Headed Eagle. This animal
figure has been extensively depicted in
various forms of art, and its image first
appeared during the Gampola era in
Sri Lanka. While several scholars have
briefly discussed this image in their
research, a deeper understanding of
the double-headed eagle can be gained
through a research done by Herath.We
aim to expand on the ideas of scholars
regarding the use of Bherunda animal
creations in Sri Lankan art through a
deep discussion.The aim of this research
is to explore the origin of this image in
Sri Lanka and its purpose in different
art forms, and to confirm the historical

Manoranjana Herath Bandara'

values and qualities of this impressive
form of art. Through this paper, we will
analyze the concept of the Sri Lankan
Bherunda Pakshiya with different
visual data collected from various art
forms. The visual representation of the
Bherunda Pakshiya not only symbolizes
power and vigilance but also holds a
significant cultural resonance within
Sri Lankan heritage. This study will
further investigate the symbolic
meanings attached to these depictions
across different historical periods. By
examining artworks, sculptures, and
literary mentions, we intend to trace the
evolution of this motifand its integration
into the cultural and religious fabric
of the region. This analysis aims to
provide a comprehensive understanding
of its enduring presence in Sri Lankan
art history.

Key words: Animal figure, Berunda pakshiya, Creations, Imaginary, Visual art
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[A psychological study on students' attitudes towards Dhamma
school education]

Abstract

In order to facilitate the task of
conducting social relations by any
society to its new members, it is called
task education, which presents the
evaluations, beliefs, values and certain
symbolic things accepted by that society.
Here, a unique values learning process
takes place through Dhamma school
education and the main objective of this
investigation was to study the attitudes
of the students. In any education, the
attitudes shown by the students are
different and depending on the nature
of the attitudes, negative attitudes
and positive attitudes can be seen.
Accordingly, this study is based on the
study of negative and positive attitudes
of students towards Sunday school
education. To achieve that objective,
a sample of 40 students was selected
and among these students between
the ages of 10 and 17 were selected.
A mixed sample was administered
to include students who frequently
attend Sunday school and students who

Ethiliwewe Depepananda’

rarely attend Sunday school. Methods
such as questionnaires, interviews,
and observations were used to collect
data for this study and qualitative and
quantitative research methods were used
to interpret the data. A questionnaire
based on children's attitudes towards
Dhamma school education was selected
for the quality of the study. Parents'
opinions were also obtained for the
correctness of the students' information
and since this study was done within the
temple environment, it was also easy
to conduct the research. Therefore, the
quality of the data collected also led to
transparency. According to this research,
it was found that there are more students
who come to Sunday school of their
own accord, and students who do not
come to Sunday school due to factors
such as extra classes and lack of clothes
were also identified. Through this
study, it was evident how students have
a positive attitude towards Dhamma
school education and suggestions were
made for the promotion of Dhamma
school education.
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Abstract

Tea drinking is a popular art all over
the world. China and Sri Lanka are
two leading tea- producing countries.
Historically, China is considered the
homeland of tea. Tea comes to Sri Lanka
as an effect of colonization. China has
a native heritage and Sri Lanka has a
western influence on tea. In the process
of learning and teaching Chinese as
a foreign language, the topic of tea
art can be considered culturally and
linguistically very important. Linguists
recognize cultural competence as a
crucial factor. Cultural proficiency as an
additional unit of language measurement
has received the attention of scholars,

Theripaha Upananda'

so tea art can be identified as a separate
subject area in language teaching. This
study explores the development of the
art of tea brewing, both in China and
Sri Lanka, as a cultural heritage and its
cultural value. Primary and secondary
data related to the research are collected
under qualitative research methodology.
In this study, the beginning and
development of the art of tea brewing in
the two countries, transmission, current
status, cultural value, linguistic value,
differences in cultural and linguistic
values, conclusions, etc. are discussed.
This study concludes and highlights that
the tea art of the two countries is a sign
of linguistic and cultural development.
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